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PREFACE 
As a state-supported institution Oklahoma State University has an 
obligation to furnish to those students anticipating graduation from 
state high schools information about the university which will be of 
assistance in deciding whether to continue their education and, further, 
whether Oklahoma State offers what they perceive to be their needs for 
higher education. 
There are, of course, many channels of communication through 
which students may receive the information, but primary among these is 
the printed material issued by the institution. Catalogs and course 
description booklets have long been sources of information for students 
inquiring about a university and its programs. In addition to these, 
Oklahoma State also issues a booklet entitled Oklahoma State--A Guide 
for New Students, designed to contain only information of immediate 
usefulness to entering freshman students. A pertinent question arises 
when a selection of information items is made, i.e., have the right 
items been selected, and do they provide the information desired and 
needed by the target audience? Thus, our study. 
Those who have made significant contributions to this project are 
many. Many visits with Russell Conway, director of High School and 
College Relations, have given insight to the problems encountered in 
establishing effective communications with juniors and seniors in high 
schools. Dr. Ralph Hamilton, Director of Public Information, 
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supported and encouraged the project from the outset. 
Dr. Walter J. Ward, director of graduate studies for the School of 
Journalism and Broadcasting, provided the inspiration both to begin and 
to complete the study. His commitment to organized research as an 
instrument for improving the "products" of those engaged in the mass 
communication industry makes one believe that he may discover light 
where there was none before. The high school counselors and OSU fresh-
men who were kind enough to respond to the survey instrument are 
greatly appreciated. 
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CHAPTER I 
INTRODUCTION 
Oklahoma State--A Guide for New Students (hereafter referred to 
as the Guide) is a publication issued by the university for the purpose 
of communicating to students at the senior level in high school the 
features of Oklahoma State University which would lead them toward a 
decision to continue their education at OSU. Another group of students 
may be presumed, i.e., those who already have decided to enroll at 
OSU and who need procedural and calendar information about how to 
accomplish their enrollment. Other categories of information needed 
by both groups of students would include, besides the enrollment pro-
cedures and requirements themselves, financial aids, housing and 
academic subjects. 
In addition to communicating with students, the university 
desires to maintain close contact with counselors in high schools 
throughout the state and in some of the larger cities nearby in ad-
jacent states. Counselor contact is maintained by the Office of High 
School and College Relations which also schedules representatives to 
visit most high schoois at least once during the year. 
Visits to high schools by High School and College Relations 
representatives are the primary avenue of di~tribution of the Guide 
to students. Counselors receive copies at the beginning of their 
fall term, and students may also obtain them through mail request or 
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by visiting the OSU campus. 
The Guide first was published in 1972 as a typewriter-composed 
booklet of questions and answers under the title of Considering OSU? 
This Will Help. The number of subjects covered in this first effort 
were relatively few and the presentation was rather plain pipe-rack. 
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With succeeding issues, the content was enlarged considerably and 
the physical form of the book was improved to include type composition, 
pictures on the inside pages, and even a process-color cover. This 
evolution also produced the booklet's current title. 
At the time this study was undertaken, three editions had been 
prepared and issued, each containing more copy than the previous. 
Additional subjects were added on the basis of someone "feeling that 
we should convey a bit more information" or by informally asking the 
consumers of the information (high school students and counselors) what 
they thought ought to be added. 
The informality of such inquiry is stressed because, to the date 
of this study, no organized attempt had been made to determine the 
appropriateness and adequacy of content of the Guide. 
The basic purposes of this study were to determine, by asking the 
target audiences of the Guide if: 
1. the information provided is useful. 
2. there are subjects about which they need more information. 
3. there is space devoted to subjects which are of no interest 
or which are not helpful. 
An analysis of the answers to the above questions should also pro-
duce the answer to the question of whether one booklet can reasonably 
be expected to serve the needs of both students and counselors or if 
separate publications, one tailored for students and the other for 
high school counselors, should be produced. 
This study was aimed at 500 students who were completing their 
freshman year at OSU (April 1976), selected randomly from the total 
fall semester freshman enrollment of 4778. Students thus selected 
would have been on-campus approximately eight months, and would have 
been exposed to the Guide during the year preceding enrollment at OSU. 
It was felt that selection of such a group (one that had been on-
campus for several months) would produce more valid results and pro-
vide better feedback since they had experienced what had only been 
described to them in the Guide. 
For both convenience and economy, the student group was drawn 
from freshmen living in OSU residence halls. All high school coun-
selors in Oklahoma (498) were surveyed. 
Responses were received from 157 students (31 percent) and 76 
counselors (20 percent). 
Students surveyed obviously were those successfully recruited, 
maybe in positive response to material contained in the Guide, perhaps 
in spite of what was offered there. An interesting question arises 
as to· whether those who did not choose to attend OSU might have done 
so had the printed materials from OSU to which they were exposed in 
high school done a better job. Perhaps there is indication of 
another useful study. 
It was believed from the outset that information obtained would 
be reliable in that no emotional issues were involved--merely whether 
the Guide was doing its job--and there were no "right or wrong" 
answers possible, just an anonymous expression or opinion. 
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The Questionnaire and Evaluation Instrument 
The instrument designed for the survey was in two parts. The 
first part consisted of a four-page 8~ x 11-inch form, one page of 
which was an 8-item questionnaire and one page a letter of transmittal 
and instructions. Separate questionnaires and transmittal letters were 
prepared for Students (Appendix A) and for Counselors (Appendix B). 
the second part was common to both Students and Counselors, and con-
sisted of a reprint of the Guide which the Students had seen while in 
high school, to which had been added an evaluation reponse form at the 
beginning of each of the book's six information units (Appendix C). 
Subtopics within each of the units were identified by the insertion of 
a boldface letter by each subtopic and an evaluation key on which the 
respondent could indicate the most Helpful and the least Helpful sub-
topic within the information unit. 
Student Responses 
A one-page questionnaire was designed to gather from students in-
formation which, although not central to the point of evaluating the 
Guide, would give a modicum of insight into such concerns as: (1) How 
useful the various publications distributed by the university are to 
high school seniors; (2) Whether their choice of college had been made 
by the time they were high school seniors; (3) How much, if any, 
influence the Guide had in their choosing to attend OSU; (4) Through 
what means of distribution students were receiving the Guide, and (5) 
Whether they were taking the publication home for their parents to see, 
and how much influence the students felt their parents were exerting 
in their decision on which college to attend. Opportunity also was 
provided on the questionnaire for students to make comment about how 
the Guide might be altered to better describe the university to 
prospective students. 
5 
Ninety-two percent of the respondents said they had seen copies of 
the Guide, and of these, nearly twice as many received their copies 
from an OSU representative at their high school career day as through 
any other means. Distribution by high school Counselors and through 
mail request to OSU accounted for the other significant numbers of 
responses to this question. 
By the time respondents received copies of the Guide (sometime· 
during their senior high school year) 60 percent reported they already 
had made a decision about what college to attend. Of the 40 percent 
undecided, only 21 percent evaluated the Guide as being "a great deal" 
of Help in making a decision, while 50 percent found it to be "a 
little" Helpful and 29 percent reported it was of no Help. 
In their comparisons of the Guide with other publications issued 
by the university, the Guide enjoyed a slight edge (25 percent) as 
being "most" Helpful, followed by the University Catalog at 22 percent 
and OSU Programs and Requirements at 21 percent. Career leaflets, 
housing brochures and financial aids brochures accounted for responses 
of less significance (8 to 12 percent each). Remembering that each of 
the respondents had, by the time they received the questionnaire, com-
pleted almost two complete semesters at OSU, it would be difficult to 
place too much emphasis on the responses to this question. Although 
they were specifically asked how helpful the publications were to them 
before they enrolled at OSU, it would probably be difficult for the 
students to differentiate accurately between influence before and 
after enrollment. A student who has completed two semester enroll-
ments would have found the catalog and the degree requirement sheets 
invaluable in completing those enrollments, and such a situation might 
have colored the answers to show high Helpfulness for those two publi-
cations. 
Although 81 percent of the respondents said they took the Guide 
home for their parents to see, 47 percent of the Students perceived 
their parents as having "very little" to do with their decision about 
attending OSU. Thirty-seven percent evaluated the decision as a 
50-50 split between them and their parents, and 16 percent reported 
their parents exerted a "great deal" of influence in their choice. An 
interesting comparison would result if those same parents could have 
been asked their perceptions as to how much influence they had in the 
decision. 
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Student respondents gave the Guide an overall favorable appraisal 
in the write-in portion of the questionnaire in which they were asked 
their opinions on how the book might be modified to describe better the 
university to a prospective new student. Thirty-nine percent of the 
Students assessed the Guide as being "sufficient," "accurate," 
"helpful information," and as being "well-organized." One commented 
that "the Guide describes the university fine. The only thing that is 
better is to tour the campus in person." There were, however, con-
structive comments as to how the respondents felt the Guide could be 
made more useful to students. 
Among the criticisms offered by three or more respondents were: 
"Include a map of the campus." Ten responses were received on this one 
item. (A map has been made part of a subsequent· edition of the 
Guide.) 
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Nine Students expressed concern about living conditions and social 
activities, desiring more information and photographs of residence hall 
rooms, dining facilities and hall-related social activities, including 
intramural sports. 
The respondents who had experienced nearly a full academic year 
at the university believed that the Guide should make an attempt to 
describe more fully the differences between "going to high school and 
going to college." "It's a much larger work load than high school--
much different--watch out." "Tell prospective students that good 
study habits are important--OSU is an educational center." 
Seven Students believed the Guide should contain more pictures of 
the campus, referring to it as a "beautiful place which would favorably 
impress prospective students." 
Twelve were concerned that the Guide, in their opinions, did not 
include sufficient directory-type information on the academic organi-
zation of the university--where to obtain special student services and 
information on specific student activities. A common expression con-
cerned furnishing names, office locations and phone numbers of the 
persons who were responsible for specific areas of help. A typical 
comment in this area said "I think it (the Guide) should make it very 
clear where to get various types of information on campus and also to 
encourage the person to ask questions when he doesn't understand the 
set-up. Also tell him where to ask (his questions) and then make sure 
the personnel know the right answers and don't treat the person like a 
'dumb freshman. '" 
The problems associated with owning, driving and parking a car 
on-campus were concerns of five respondents who thought the Guide 
should offer a fuller explanation of policies concerning use of a car. 
The fact that 71 percent of the students who were still 
"undecided" as to college choice by the time they received the Guide 
found the booklet to be either very Helpful or a little Helpful in 
making a choice, is probably strong argument for continuing to issue 
the Guide as a major recruitment and information publication. 
The 36 percent of the students who reported their parents had at 
least a 50-50 input to the decision of college choice is good indica-
tion that the content of the book, both in copy and graphically, be 
addressed as much to parents as to students. That 36 percent of 
respondents generalized to the 3807 freshmen who entered in September, 
1975 would account for 1370 parents who it may be presumed were favor-
ably impressed by the Guide. 
Counselor Responses 
A 100 percent response that the Guide was helpful in advising 
high school students was made by Counselors completing the question-
naire. They also gave a near-unanimous evaluation (97 percent) that 
the Guide was "better than most" student information booklets received 
from other universities. Although 75 percent of the Counselors 
received a sufficient number of copies of the Guide for use in their 
advisement program, attention should be given to the quarter of the 
respondents who said that they need additional copies. 
Counselors were also asked which of the OSU publications were 
most Helpful in advising students, and their responses paralleled 
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those of students responding as to which provided most Help for them. 
The "top three" for the Counselors were also the Guide (34 percent 
found it "most" Helpful), the Undergraduate Catalog (21 percent) and 
Programs and Requirements (27 percent). Since counselors don't have 
the same "before enrollment" and "during or after first enrollment" 
orientation to sort out as do the students, their responses could 
likely be considered valid. 
More opportunity was provided on the Counselors' questionnaire 
for free response under the assumption that their maturity and use of 
the Guide as a tool in their advising would cause them to give more 
attention than Students to the evaluation. 
A write-in response question addressed to the Counselors sought 
to determine which topic covered in the Guide was most useful to 
them. Topping their list of importance were financial aids informa-
tion (32 percent) and enrollment information (26 percent), the 
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"bread and butter" answers to student questions of "how do I get in" 
and "how can I get a scholarship (or other financial aid)? It should 
be safe to presume here that Counselor interest in these items stems, 
in turn, from a great deal of student interest and a great many student 
questions to which the counselors must respond. Counselor responses 
of 13 and 15 percent, respectively, were received by Guide sections 
on academics and housing. 
Another write-in ~esponse question addressed to Counselors was 
aimed at determining topics on which the Guide failed, in their 
opinions, to present enough information. Only two items received more 
than a single mention--three Counselors said a map of the campus would 
be helpful and three noted a need for more information on the College 
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Level Examination Program through which good students may earn college 
credit through advance standing examinations. Although there were no 
further groupings, individual Counselors expressed a concern that some 
subjects be expanded: a listing of all freshman scholarships (this was 
included in the Guide as a numerical expression), c9sts for married 
students, an explanation of college course numbers, how to arrange a 
visit to the campus, how grade-point averages are determined in 
college, graduation requirements, an explanation of college credit 
hours, the American College Testing program, clarification as to when 
students who have applied for admission are notified of their 
acceptance or rejection. One Counselor asked that an application 
packet (including an application for financial aid) be included with 
each Guide. 
Counselors also were asked if the Guide contained more informa-
tion than they needed on some topics. This item was included to 
determine if some of the verbiage could be eliminated without dimin-
ishing the usefulness of the Guide. No subject was so listed by a 
Counselor. 
Forty-one Counselors (42 percent) offered very positive comments 
to the effect the Guide was serving their needs well. There was 
indication that attention should be given distribution of the Guide, 
however. Twenty-seven percent of the Counselors said either they did 
not receive sufficient copies or that copies arrived too late in their 
school year. Three offered advice that copies should reach high 
schools no later than January and preferably earlier in the fall term. 
CHAPTER II 
ANALYSIS AND INTERPRETATION OF FINDINGS 
Data from the 157 responding Students and 76 high school 
Counselors hopefully provided useful insights into the utility values 
of the Guide overall, and by specific information units and subtopics 
of those units. 
Respondents rated each of the Guide's six information units on the 
degree of Helpfulness they perceived the units as giving. Their 
ratings were on a scale running from 5--extremely Helpful--to 1--not at 
all Helpful. Further, from the subtopics under each informtion unit, 
respondents designated the one most Useful and the one least Useful. 
(The terms "Useful" and "Helpful" are used interchangeably.) 
The six information units were: "An Introduction," "Academics," 
"Enrolling at OSU," "Housing," "Financial Aids, Scholarships, Employ-
ment," and "Other Helpful Information." In interest of brevity and, 
in some cases, clarity, the units are in standardized abbreviation 
hereafter. 
As stated earlier, the author had several broad concerns in mind 
at the study's undertaking. These dealt with the feasibility of 
publishing a single Guide for both students and counselors. He was 
concerned with relative usefulness of units and subtopics. For 
example, should some units be given less space and others more? Do 
some units and subtopics receive inordinate amounts of copy space 
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relative to their perceived usefulness. Does the Guide comprise over-
lapping information, or information better provided elsewhere, etc.? 
The study design indirectly dealt with these higher level concerns 
by providing insights into the more specific research questions that 
follows: 
1. Is there a difference between the mean Help provided 
by the Guide's six information units, as perceived 
by Counselors, by Students, and by the two groups 
combined? 
2. Do Counselors and Students differ in the perceived 
mean Help provided by the Guide's six information 
units, combined? 
3. Do any differences between the perceived mean Help 
of various information units depend on which target 
group the respondent belongs? That is, does a higher 
Help rating of one information unit depend on whether 
the respondent was a Counselor or a Student? 
4. Does the over-all usefulness of an information unit 
appear to come from particular subtopics within the 
unit more than from others? 
5. Are some units seen as similar, yet different than 
other units, in terms of degree of Help provided? 
If so, how do these different groups of units com-
pare in mean Helpfulness in the eyes of Counselors 
and of Students? 
Data on the first three questions were analyzed with a Type I 
1 
variance analysis of two factors with repeated measures on one factor. 
In this case, the repeated measures were on the six information units. 
Research question No. 5 was approached through correlation and 
factor analyses procedures to be discussed later. 
The analysis of subtopics simply involved the percentage of total 
1E. F. Lindquist, Design and Analysis of Experiments in Psychology 
and Education (Boston, 1953), pp. 266-273. 
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respondents in each group who designated various unit subtopics as 
· most- tind least-Useful. 
The author wishes to point out that ensuing probabilities 
attached to findings are made with caution and viewed more as trends. 
In any mail survey, external validity is in queston, due to non-
returns. However, in a study such as this, there are no controversial 
issues. This would tend to alleviate the problem of strong self-
selectivity in returns. Thus, there. is less chance of the respondent 
data distribution being severely skewed. Nevertheless, assumption of 
a normal distribution and external validity of findings are open to 
question. 
Comparative Use by Counselors and Students 
Across all six information units, high school Counselors saw as 
the Guide is "very" Helpful (mean=3.98). Students felt the Guide ·was 
somewhere between "quite" and "very" Helpful (mean=3.57). 
Counselors and Students, combined, rated the Guide between "quite" 
and "very" Helpful, as shown by the grand mean of 3.78 in Table I. 
Behind these over-all mean Help scores, however, the study showed 
that--although ratings by Counselors and Students were favorable--
Counselors tended to perceive the Guide as significantly more Helpful 
than did Students (means of 3.98 v. 3.57, respectively, F=30.62, 
df=l/231, P·<·Ol). This overall higher rating by Counselors tended to 
hold up for four of the six information units, as a quick scan of 
Table I indicates. This point ·will be discussed further in connection 
with interaction of respondents with information units. 
TABLE I 
MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL 
COUNSELORS AND STUDENTS FOR SIX INFORMATION UNITS 
IN THE GUIDE 
Types of 
Respondents Information Units 
i:::: 
0 Ul 
•r-1 µ 
.-i µ Ul i:::: ro () () Q) µ 
::s •r-1 e bO 0 
"C S· .-i i:::: E-t 0 Q) .-i •r-1 1-1 1-1 "O 0 Ul Ul Q) § µ ro 1-1 ::s 'O ..c:: i:::: u i:::: 0 •r-1 µ Q) 
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Counselors 2.39 4.21 4.51 4.26 4.71 3.82 3.98 
$ t t ~ t Students 2.23 3.92 4.28 3.85 3.53 3.60 3.57 
Mean Totals 2. 31 4.07 4.40 4.06 4.12 3. 71 3.78 
* Arrows in Tables I through VI indicate significant differences 
between the two means to which each is reciprocally addressed. All 
differences are at least at the .OS level of confidence. 
Comparative Helpfulness of Information Units 
All respondents, combined, saw some Guide information units as 
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more Helpful than others (F=l85.34, df=S/llSS, p <.01). This over-all 
significant F-ratio meant only that respondents perceived at least one 
Guide unit as more Helpful than one other. In this study the F=l85.34 
' 
meant a difference as large as that between the highest rated unit 
("Enrollment": 4.40) and the lowest rated unit ("Introduction": 2.31) 
probably would occur by. chance in less than 1 in 100 similar studies, 
on the average. 
However, the author received.mean Help scores on all six Guide 
information units. This meant that differences between 15 pairs of 
unit means had to be tested ag.ainst chance (6 x 5/2=15). In other 
words, the author ran 15 difference-between-means tests. Results are 
shown in Table II, which lists mean Help scores and rank positions of 
all six information units. 
TABLE II 
* MEAN HELP SCORES AND RANK POSITIONS OF SIX GUIDE 
INFORMATION UNITS, AS PERCEIVED BY RESPONDING 
HIGH SCHOOL COUNSELORS AND STUDENTS 
Information Units Mean Help Rank Positions 
Enrollment 4.40 1.0 
Academics 4.07 2.0 
Housing 4.06 2.0 
Aids 4.12 2.0 
Other 3. 71 3.0 
Introduction 2.31 4. 0 . 
Mean Totals 3.78 
is 
·-··•- . . .... . . Differences between mean Help scores for information units hold-
ing different rank positions probably would occur by chance in less 
than 5 times in 100• 
"Enrollment" information, as Table II shows, was perceived as 
significantly more Helpful than any other unit. The "Enrollment" mean 
of 4.40 connotes the information as "very" to "extremely" Helpful. 
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Significantly less Helpful than "Enrollment, "--but still "very" 
Helpful units over-all--were "Academics" (mean=4.07), "Housing" (mean= 
4.06) and "Aids" (mean=4.12)--all tied for second place in utility 
value. 
Information in the unit labelled "Other" ranked fourth--signifi-
cantly lower than "Enrollment," "Academics," "Housing" and/or "Aids." 
But even this information fell between "quite" and "very" Helpful 
(mean=3.71), a favorable testimony to utility. 
The least utilized information seemed to be that contained in the 
"Introduction." Its mean Help score of 2.31 leaned toward the "some-
what" Helpful, moving away from the "quite" Helpful point. 
The "fact" that Counselors tended over-all to perceive the OSU 
Guide as more Helpful than did Students was due to their higher ratings 
of the "Academics," "Enrollment," "Housing" and "Aids" information 
units. The "Introduction" and "Other" units contributed little or 
nothing to the higher Counselor ratings, since Students rated those two 
units similar to Counselors. The arrows in Table I, page 14, shows the 
four pairs of means that separated the two types of respondents. 
Interaction·: ·Type of Respondent and Information Uni ts 
Once the author pinpointed information units that distinguished 
the two types of respondents, he sought to determine which type of 
respondent contributed more or less to what information unit means. 
Table II, page 15, shows the "Enrollment" unit, with a mean of 
4.40, offered more Help to all respondents, combined, than did any 
other unit, on the average. 
Difference"'between-means tests supported this "superiority" 
the "Enrollment" unit with two exceptions, as shown in Table III. 
Types of 
TABLE III 
MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL 
COUNSELORS AND STUDENTS FOR THE "ENROLLMENT," 
"HOUSING,~~ AND 11AIDS" UNITS OF THE GUIDE 
ResEondents Information Units 
Housing Enrollment 
Counselors 4.26 4.51 
$ $ 
Aids 
4. 71 
t Students 3.85 4.28 ~· 3. 53 
Mean Totals 4. 06 (; ) 4. 40 (:----- 4.12 
Though the "Enrollment" unit was more Helpful to Students than 
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were "Housing" and "Aids" (4.28 v. 3.85 and 3.53, respectively, p < .05) 
the story was different for Counselors. They saw "Enrollment" and 
"Housing" (4.51 v. 4.26, p >.05) and "Enrollment" and "Aids" (4.51 v. 
4. 71, p >.OS) as equally Helpful, but "Aids" as more Helpful than 
"Housing" (4.71 v. 4.26, p <.05). 
"Academics," "Housing," and "Aids" Information units were rated 
equally Helpful by all respondents combined. But when t)'I?es of 
respondents were considered, only "Housing" and "Academics" appeared 
equally Helpful. There was no significant difference between the mean 
Help of "Academics" and "Housing," as reported by the Counselors 
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(4.21 v. 4.26, p >.OS) or by Students (3.92 v. 3.8S, p :>.OS). But the 
homogeneity of group ratings fell down when "Housing" and "Academics" 
were compared with "Aids," as shown in Table IV. 
TABLE IV 
MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL 
COUNSELORS AND .STUDENTS FOR THE "HOUSING," ~'AIDS," 
AND "ACADEMICS" UNITS OF THE GUIDE 
Types of 
Respondents Information Units 
Housing Aids Academics 
Counselors 4.26 ~ ) 4.71 <: 4.21 
Students t ( ~ 3.~3 < > 3.t2 3.8S 
Mean Totals 4.06 4.12 4.07 
The above mean scores simply say, "Yes, the "Academics" and "Aids" 
units were seen equally Helpful over-all (4.07 v. 4.12, p >.OS), but 
this was due mostly to Counselors utilizing "Aids" more than 
"Academics" (4.71 v. 4.21, p <.OS), whereas Students utilized 
"Academics" more than "Aids," (3.92 v. 3.S3, p <.OS), producing a 
deceptive compensating effect of over-all equality. 
Another classical interaction is indicated in Table IV. The 
overall equal Helpfulness of "Housing" and "Aids" potentially was 
misleading because of the higher utilization of "Aids" over "Housing" 
by Counselors (4.71 v. 4.26, p <.OS) and the obverse higher utiliza-
tion of "Housing" over "Aids" by Students (3.85 v. 3.53, p < .05). 
In two other interactions, the higher utility value of "Housing" 
and ''Aids" over the "Other" information unit was not as clearcut as 
shown on the surface in Table II. This is evident in the following 
table. 
TABLE V 
MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL 
COUNSELORS AND STUDENTS FOR THE "HOUSING," 
"AIDS," AND "OTHER" UNITS OF THE GUIDE 
Types of 
ResEondents Information Units 
Housing Other Aids 
Counselors 4.26 .( > 3. 82 < ~ 4. 71 
Students 3~5 3.60 i 3.53 
Mean Totals 4.06 ( ~3.71-E ~ 4.12 
The mean totals indicate that "Housing" was more Helpful to all 
respondents combined than "Other" information (4.06 v. 3. 71, p < .05). 
But to Students, both units were equally utilized (3.85 v. 3.60, 
p. >~ 05). It was the Counselors alone who utilized "Housing" inform-
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ation more than the "Other" imi t of information ( 4. 26 v. 3. 82, p. >. 5). 
The same pattern evolved in the case of "Aids" and "Other 
comparison. Though "Aids" was more Helpful than "Other" 
information to all respondents combined (4.12 v. 3.71, p < .05), it 
was with the Counselors that the pattern held (4.71 v. 3.82, p < .05). 
The Students used "Other" information equally as much as "Aids" (3.60 
v. 3.53, p >.05). 
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In some instances in which information units were compared with 
types of respondents regarding Help value, the overall picture stood 
on its own. In other words, there was no interaction. The difference 
in utility value of the information units held up for both Counselors 
and Students in these cases. 
The first case in point involved the "Introduction" and the 
"Other" units. Table I, page 14, shows "Introduction" as significant-
ly less Helpful than any other unit. This pattern held for both 
Counselors and Students. 
Also, the superiority of "Enrollment" over "Academics," "Other," 
and "Introduction" was clear-cut, for both Counselors and Students. 
Finally, the equal utility value of "Academics" and "Housing" 
(4.07 v. 4.06, p >.05) held up for both Counselors (4.21 v. 4.26, 
p >.05) and Students (3.92 v. 3.85, p >.05). 
Combinations of Units most Helpful 
The foregoing discussion of relative Helpfulness of the six 
.Guide units, along with the interaction between those units and types 
of respondents, can be summed up another way as in Table VI. 
Table VI essentially bears out the previous discussion in a 
capsule. Additionally, it helps pinpoint what pairs of information 
units were most Helpful to Counselors or Students. 
·"'' 
Type of 
Respondent 
Counselors 
Counselors 
Students 
Counselors 
Counselors 
Students 
Students 
Counselors 
Students 
Students 
Counselors 
Students 
Mean Total 
TABLE VI 
MEAN HELP SCORES OF SIX INFORMATION 
UNITS IN THE GUIDE--BY TYPE 
OF RESPONDENT 
Information 
Unit 
Aids 
Enrollment 
Enrollment 
Housing 
Academics 
Academics 
Housing 
Other 
Other 
Aids 
Introduction 
Introduction 
Mean HelE 
Score 
4. 71 
4.51 
4.28 
4.26 
4.21 
3.92 
3.85 
3.82 
3.60 
3.53 
2.39 
2.23 
3.78 
The combination of "Aids" and "Enrollment," for example was most 
used by Counselors, followed by the '!Enrollment"--"Housing" and 
"Housing"--"Academics" combinations. Next most Helpful to Counselors 
was the "Other" information unit, alone. Least Helpful was the 
"Introduction." 
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For Students, "Enrollment," alone, provided the most Help, 
followed by the "Academics"--"Housing," "Housing"--"Other" and •iQther" 
--"Aids" combinations, in that order. The "Introduction" was least 
Helpful. 
The above combinations of units were cited on the basis of there 
being no significant differences between the pairs of units included 
in any combination. 
Another way to view the comparative use made of information units 
by Counselors and Students is through the Pearson r Product-Moment 
correlation coefficient--an index of the concomitant variation between 
the two groups' mean Help scores, which are listed side by side in 
Table VII. 
The correlation between mean Help scores of Counselors and 
Students in Table VII was r=. 8868 (df=S, p <. 01) which means the 
relationship between the degree o.f Help given to Counselors and to 
Students by the six information units was high and marked--and 
probably would exceed zero 99 times in 100. 
The most noticeable differences in Help involved "Aids. i• 
Counselors, as shown in Table VII, used "Aids" more than "Housing" 
information, while Stm;lents used "Housing" more than "Aids," a trend 
previously discussed·. Further, Counselors used "Aids" more than 
"Other" information, while students found the two of equal aid. 
Most Useful Subtopics in Information Units 
All information units, except the "Introduction," carried 
several subtopics. From all the subtopics under each unit, the author 
asked respondents to designate which was most Useful. Of the six 
subtopics under "Enrollment," for example, only three were designated 
by any sizeable percentage of respondents as most useful, as shown in 
Table VIII. 
Information 
TABLE VII 
MEAN HELP SCORES REGISTERED BY RESPONDING 
HIGH SCHOOL COUNSELORS AND STUDENTS 
FOR EACH OF SIX INFORMATION UNITS 
OF THE GUIDE 
Mean Scores: Mean Scores: Mean 
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Units Counselors Students Differences 
Enrollment . 4.51 4.28 .23 
Academics 4.21 3.92 .29 
Housing 4.26 3.85 .41 
Aids 4.71 3.52 1.19 
Other 3.82 3.60 .22 
Introduction 2.39 2.23 .16 
Mean Totals 3.98 3.57 
"Five Steps on Enrollment Day," which comprised 19 percent of 
the "Enrollment" unit copy, was most Useful to 52 percent of the 
responding Students and 30 percent of the Counselors. However, a 
larger percentage of Counselors than Students said "Admission 
Requirements" was most Useful (33 v. 15 percent). "Admission 
Requirements" consumed about the same amount of space as "Five 
Steps. . . . " "Application Packet," which consumed 11 percent of the 
"Enrollment" unit, was most Used by 16 percent of Counselors and 
11 percent of Students~ 
TABLE VIII 
PERCENT OF HIGH SCHOOL COUNSELORS AND STUDENTS 
WHO MARKED THREE "ENROLLMENT" SUBTOPICS 
AS MOST USEFUL 
"Enrollment" 
Subtopics % of Respondent Types 
Five Steps on 
Enrollment Day 
Admission 
Requirements 
Application 
Packet 
Counselbrs 
30 
33 
16 
Students 
. 52 
15 
ll 
About 50 percent of the "Enrollment" unit information was most 
Useful to only.a negligible percentage of Counselors and/or Students. 
These comprised the subtopics: "Admission Acceptance," "ACT Test," 
and "Selecting an Undergraduate College." 
So the high Help ratings given the "Enrollment" unit by both 
Counselors an<;! Students was due mostly to "Five Steps on Enrollment 
Day," especially in the case of Students; "Admission Requirements," 
24 
Used most by more Counselors than Students; and "Application "Packet," 
also Used most by more Counselors than Students, percentage-wise. 
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"Enrollment" comprised two pages, or 10 percent of the Guide. 
"Academics," which consumed four pages, represented 25 percent of 
the OSU Guide. Eight subtopics, utilizing 75 inches of copy, were 
listed under "Academics"--only three of which were most Used by an 
appreciable percentage of respondents, as listed in Table IX. 
TABLE IX 
PERCENTAGE OF HIGH SCHOOL COUNSELORS AND STUDENTS 
WHO MARKED THREE "ACADEMICS" SUBTOPICS 
AS MOST USEFUL 
"Academics" 
Subtopics % of Types of Respondents 
Credits from 
Examination 
Sample Requirements 
Page 
Course Number 
Explanation 
Counselors 
26 
18 
9 
Students 
21 
15 
23 
"College Credit by Examination" was most Used by the highest per-
centage of respondents. Twenty-six percent of the Counselors, compared 
to 21 percent of the Students, listed the subtopic as most Useful. 
This subtopic comprised 15 perqmt of the copy space under "Academics." 
The "Sample Requirements" page, comprising some 30 percent of the 
"Academics" copy space, was most Used by 18 percent of Counselors and 
15 percent of Students. 
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A noticeably higher percentage of Students than Counselors most 
Used the "Course Number Explanation" subtopic (23 percent v. 9 per-
cent, respectively). This subtopic utilized only 6 percent of the 
"Academics" copy, making it a "high payoff" section. 
Again, about 50 percent of a major information unit was listed 
as most Useful by only negligible percentages of respondents. These 
lower-Use "Academics" subtopics were: "Program Options,'.' "Honors 
Program," "Useful Publications for Curriculum Planning," "Undeclared 
Maj or," and the "Sample Catalog Page and Trial Study," the latter 
which comprised a whole page, or 5 percent of the Guide. "Academics," 
it should be recalled, ranked second with "Housing" and "Aids" in terms 
of Help given to all respondents, combined. This relatively high 
rating probably was due mostly to the value of "Credits· by Examination" 
and "Sample Requirements Page" for both groups of respondents. 
Earlier it was pointed out that one group--the Students--used 
"Academics" information more than "Aids," whereas Counselors used the 
' 
two units equally. From Table IX, one might speculate this was due 
mostly to the higher percentage of Students than Counselors finding 
the "Course Number Explanation" subtopic most Useful. 
"Aids," which the reader will recall, gave an equal amount of 
H~lp to all respondents combined, as did "Academics," also utilized 
four pages of the Guide--one fifth of the publication's pages. 
Two of the three subtopics under "Aids" were most used by a sub-
stantial percentage of both Counselors and Students. These are 
listed in Table X. 
"Scholarships" was most used by 55 percent of the responding 
Counselors and 43 percent of the Students. This subtopic consumed 
65 percent of the "Aids" copy space and carried information on six 
different kinds of scholarships. 
TABLE X 
PERCENTAGE OF HIGH SCHOOL COUNSELORS AND STUDENTS 
WHO MARKED TWO "AIDS" SUBTOPICS 
AS MOST USEFUL 
"Aids" 
Subtopics % of Types of Respondents 
Counselors Students 
Scholarships 55 43 
Financial Aids 25 33 
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A higher percentage of Students than Counselors listed "Financial 
Aids" as the most used subtopic (33 percent v. 25 percent, respective-
ly). This was another relatively "high payoff" subtopic since it 
consumed only 14 percent of the unit's copy space. 
. The small "Student Employment" subtopic under "Aids" was listed 
as most used by 9 percent of Students and Counselors. However, it 
comprised only 3 percent of the copy space. 
The relatively high Help rating given "Aids" was due mostly to the 
"Scholarships"·subtopic, though the "Financial Aids" subtopic also was 
most Used by a substantial percentage of both Counselors and Students. 
A lesser percentage of Students than Counselors listed "Scholarships" 
28 
as most useful, which may help explain the "fact" that Counselors rated 
the "Aids" unit higher than "Academics" or "Housing," as mentioned 
earlier, while it was just.the reverse in the case of Students. They 
saw "Academics" and "Housing" as more Helpful than "Aids." 
Most used subtopics under the "Housing" and "Other" information 
units were the most clearcut. Only one subtopic under each unit was 
most Used by any substantial percentage of respondents--but the per-
centages ~ substantial, indeed., as shown in Table XI. 
TABLE XI 
PERCENTAGES OF HIGH SCHOOL COUNSELORS AND STUDENTS 
WHO MARKED ONE "HOUSING" AND ONE "OTHER" 
INFORMATION SUBTOPIC AS 
MOST USEFUL 
Information 
Unit Subtopics % of Type~ of Respondents 
Counselors Students 
Housing's Residence Halls 66 75 
Other's Basic Expenses 63 59 
The "Housing" information unit's "Residence Hall" subtopic 
certainly justified its existence in the 1975 Guide. Comprising 75 
percent of "Housing's" copy space, "Residence Halls" was listed as 
most Used by 75 percent of the responding Students and 66 percent of · 
the Counselors. These were the highest percentages of respondents 
listing any subtopic as most Used. 
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The "Freshmen Living Options" and "Fraternities and Sororities" 
drew only miniscule percentages of respondents who said they were most 
Useful subtopics. 
From the "Other" information unit, only "Basic Expenses" was most 
Used by a substantial percentage of respondents. Again, the per-
centages were high, as shown in Table XI. "Basic Expenses" comprised 
only 12 percent of the "Other" unit's 60 inches of copy, but 63 percent 
of the Counselors and 59 percent· of the Students listed it as most 
Used, making it the "highest payoff" block of content. 
The "Other" information unit carried 17 subtopics on four pages 
of the Guide. Aside from "Basic Expenses," the only most Used sub-
topics worthy of mention were the "Alpha Program" and "Athletic 
Activities," listed as most Used by 13 and 9 percent of the Students, 
respectively. The following "Other" unit subtopics were listed most 
Used by only negligible percentages of Counselors or Students: 
Career Decision-Making Workshops 
Cars, Motorcycles and Bicycles 
Clubs and Organizations 
Counseling and Tutoring Services 
Freshman Programs and Services 
Hospital and Clinic 
Hospitalization Insurance for Students 
Minority Programs 
ROTC--Army and Air Force 
Seretean Center for the Performing Arts 
Special Services 
Student Union 
The University Library 
Veteran's Information 
Veterinary Medicine 
~o 
Looking back at Table XI, one might speculate that the over~all 
Help ratings given the "Housing" Information unit was due primarily to 
the "Residence Halls" subtopic. A higher percent of Students than 
Counselors listed the topic as most Useful. 
For the fourth-ranked "Other" information unit, the "Basic 
Expenses" subtopic saved the day, so to speak. The "Alpha Program" and 
"Athletic Activities" probably boosted the Help ratings somewhat, from 
the Student end, but 15 of the "Other" unit's subtopics held question-
able value. 
An over-view shows that only 10, perhaps 12--about one-third of 
the 38 subtopics in the Guide were listed as most useful by a sub-
stantial percentage of responding Couns~lors and/or Students. And of 
those topics, only a few could be labelled as "high payoff, 1·1 meaning 
that the percentage of copy space consumed was less than the per-
cen~age of respondents who listed them as most Used. The "difference" 
colwnn in Table XII can be used as a rough index of the "payoff" value 
of the most-Used topics. 
Looking at the right-hand colwnn of Table XII, "Basic Expenses" 
in the "Other" informatiOn unit showed the biggest p~yoff, in that an 
average of 61 per~ent of the respondents listed it as most Used, while 
it comprised only 12 percent of the unit's copy space . 
. Other topics which consumed a lesser percentage of space than the 
average percentage of respondents who most Used them were (in order of 
magnitude of "payoff''): . "Five Steps on Enrollment. Day," "Financial 
Aids," "Course Number Explanation," "Credit by Examination," 
"Admission Requirements," and "Application Packets." 
Information 
Unit and 
SubtoEic 
TABLE XII 
TEN GUIDE SUBTOPICS, LISTED BY AVERAGE PERCENTAGE 
OF RESPONDENTS WHO MOST USED THEM AND 
PERCENTAGE OF TOTAL COPY SPACE USED 
IN THEIR RESPECTIVE INFORMATION 
·uNITS 
% of Respondents and Copy Space 
Average % % of Copy 
Respondents Space Percentage 
Who Most Used Consumed Difference 
Housing: 
Residence 
Halls 70.5 75 - 5.5 
Other: 
Basic Expenses 61.0 12 +49.0 
Aids: 
Scholarships 44.0 65 -21.0 
Enrollment: 
Five Steps on 
Enrollment Day 41.0 19 +22.0 
Aids: 
Financial Aids 29.0 14 +15.0 
Enrollment: 
Admission 
Requirements 24.0 19 + 5.0 
Academics: 
Credit by 
Examination 23.5 15 + 8. 5 
Academics: 
Sample 
Requirements Page 16.5 30 -13.S 
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TABLE XII (Continued) 
Academics: 
Course Number 
Explanation 16.0 6 +10.0 
Enrollment: 
Application 
Packets 13.5 ll + 2.5 
Subtopics which used a larger percentage of space than the 
average percentage of respondents who most Used them were: "Residence 
Halls," "Sample Requirements Page," and "Scholarships." 
The reader should be reminded that the foregoing "payoff'' analysis 
is not the last, all-encompassing word. It merely referred to per-
centage of space consumed versus top usage by substantial percentages 
of respondents. This does not mean that subtopics not listed were 
useless. This section was only a sub-part of the overall analysis, 
highlighting subtopics which were "sure bets" as 0 the most Useful for 
the most respondents. 
Subtopics least-used by a substantial percentage of both Students 
and Counselors were: "Fraternities and Sororities," "Employment Other 
Than Work-Study," "ACT Test," "Section of an Undergraduate College," 
and "Degree Program Options." 
These most- and least-Used subtopics will be discussed further in 
the section dealing with similarities in Help provided by the Guide's 
six information units. 
Similarities in Help Provided by Information Units 
In any correlated groups study such as this--in which the same 
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persons respond to several variates--a major concern centers on the 
similarity of responses to those variates. This concern relates to 
research question No. 5. 
For example, did the Students tend to view some information units 
similarly in terms of Helpfulness, yet different from other units? 
Put hypothetically, Students may have viewed the "Enrollment," 
"Housing" and "Aids" units as alike in Helpfulness. If "Enrollment" 
was rated high, then "Housing" and "Aids" were rated high. At the 
same time, the Students may have viewed the "Introduction," "Academic" 
and "Other" uni ts similarly, but different from the "Enrollment," 
"Housing" and "Aids" group. If such were the case, the author simply 
would want to know which, if either, of the two groups of units netted 
a significantly higher mean Help score. 
To determine if respondents perceived the Help given by informa-
tion units in terms of "clusters," the author intercorrelated informa-
tion unit scores assigned by Students and by Counselors. Pearson r 
product-moment correlation coefficients were computed between the 157 
Students' ratings and each information unit and every other unit, 
yielding a 6 .x 6 matrix of intercorrelations, as shown in Table XIII. 
Using McQuitty's Elementary Linkage and Factor Analysis, 2 the 
author found all information units subsumed by one factor, or type, 
with "Academics" as the typal representative. This simply means that 
the relati~e ratings given the six information units by Students, pos-
itively correlated enough to exceed zero expectation. Further, the 
2L.· McQuitty, "Elementary Linkage Analysis for Isolating Ortho-
gonal and Oblique Types and Typal Relevancies," Educational and 
Psychological Measurement, XVII (1957), pp. 207-229. 
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"Academics" unit was the most representative of all units, since its 
relative ratings were most like those of the other five units, on the 
average, as determined by McQuitty's procedure. 
TABLE XIII 
INTERCORRELATIONS OF ALL POSSIBLE PAIRS OF GUIDE 
INFORMATION UNIT SCORES, AS ASSIGNED 
BY 157 STUDENTS 
Information Units Product-Moment Probabilitr 
Coefficients (r) r= Zero 
Housing-Enrollment • 423 <.01 
Housing-Academics . 397 <.01 
Other-Housing .352 <.01 
Enrollment-Academics .351 <.01 
Other-Introduction . 320 <.01 
Other-Academic .284 <.01 
Other-Aids . 272 <.01 
Aids-Housing · . 270 <.01 
Academics-Introduction .262 <.01 
Aids-Academics .259 <.01 
Aids-Enrollment . 234 <.05 
Aids-Housing .232 <.05 
Aids-Introduction .179 <.05 
Enrollment-Introduction .163 <.05 
Housing-Introduction .131 ~.OS 
of 
However, the factor loadings in Table XIV indicate that none of 
the units showed anything more than a moderate correlation with the 
representative unit. 
TABLE XIV 
CORRELATIONS (FACTOR LOADINGS) OF FIVE GUIDE 
INFORMATION UNITS WITH THE TYPAL 
REPRESENTATIVE UNIT--"ACADEMICS" 
Information Factor 
Units Loadings 
Academics 
(typal representative) 1.000 
Housing . 397 
Enrollment .. 351 
Other ,284 
Aids • '262 
Introduction .259 
In essence, the factor loadings in Table XIV indicate that 
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Students viewed the Help given by the six information units as signifi-
cantly, but not highly, similar. In other words, a low-to-moderate 
amount of variation in the perceived Help scores assigned to 
"Academics" was shared by other uni ts. But. .• . the majority of vari-
ation in Students' Help ratings was due to specific types of informa-
tion offered by the particular information unit.· This implies that 
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each of the units offered something that the others did not. It 
should not be inferred, however, that the specific "something" was re-
garded as highly Helpful. This is to say that variation between Help 
scores assigned by individual Students is not necessarily related to 
the total and/o.r mean Help score. 
Due to the lower level of measurement for some aspects of this 
study, the author was limited in speculating on the nature of the 
underlying dimension of Help shared by all information units and rep-
resented by the "Academics" unit. But the following sub-topics, 
designated as most Helpful by a substantial percentage of Students, 
shed some light: 
Enrollment: "Five Steps on Enrollment Day" 
Academics "Credits by Examination" 
Academics "Sample Requirements Page" 
Aids "Scholarships" 
Aids "Financial Aids" 
Housing 
Other 
"Residence Halls" 
"Basic Expenses" 
• 
The above list of most Helpful subtopics, as designated by the 
greatest percentage of responding Students, _involves needs and con-
ce~s of prospective students prior to, or on the day, they enter the 
university.· These needs and concerns center on basic and initial 
·survival measures such as housing, income and expenses, and activities 
or opportunities that could ease the burden of "settling in" and 
becoming a bonafide colle~e student. 
Perhaps the typal representativeness of "Academics" is more under-
standable in this light. Subtopics such as "Credits by Examination" 
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and "Sample Requirements Page" do not involve matters that must be 
attended to at the start. In this respect, "Academics" does share 
commonality with such matters as enrollment, income, expenses and liv-
ing accommodations. 
Taking this a step further, the author suggests that the six 
information units are subsumed by an underlying dimension of Helpful-
ness that could appropriately be labelled "Initial Basic Survival 
Information." 
The above most-Useful topics seem to be more detailed and seem 
to.involve matters that involve action on the Student's part. They 
differ from the items designated as least-Helpful in several respects, 
though it may not appear so on the surface. 
Many of the least-Useful subtopics comprise nothi?g more than the 
most superficial announcement that something exists or that something 
is required. They lack the "bread-and-butter," how-to-do or must-do 
characteristic. Furthermore, their contents are .covered in other sub-
topics. Many of the least-Used subtopics pertain to matters already 
decided upon and which more specific information is 'needed. As . 
examples, the subtopics on fraternities and sororities, employment, 
degree options, selection of an undergraduate college, living options, 
etc., were included as "announcement" items but none contains an 
·appreciable amount of detailed information. 
As with the Students, product-moment correlations were computed 
between the 76 Counselors' ratings of each information unit and every 
other unit, again yielding a 6 x 6 matrix of intercorrelations, as 
shown in Table XV. 
TABLE XV 
INTERCCRRELATIONS OF ALL POSSIBLE PAIRS OF GUIDE 
INFORMATION UNIT SCORES ASSIGNED 
BY 76 COUNSELORS 
Information Product-Moment Probabilitr 
Units Coefficients (r) r = Zero 
Academics-Aids .48 < .01 
Academics-Housing .46 <. 01 
Academics-Other .44 <.01 
Aids-Housing .44 <.01 
Other-Enrollment .42 <.01 
Aids-Enrollment .36 <.01 
Aids-Other . 35 <.01 
Academic-Enrollment • 35 <.01 
Academic-Introduction .30 <.01 
Aids-Introduction .29 <.05 
Housing-Enrollment .26 <.05 
Housing-Introduction .21 >.05 
Other-Enrollment .14 >.05 
Enrollment-Introduction .06 >.05 
Other-Introduction .08 >.05 
of 
Again, the representative unit was "Academics," as was the case 
with Students. Still, the factor loadings in Table XVI showed only 
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moderate correlations of the other units with "Academics," though they 
were higher than in the case of Students. 
TABLE XVI 
CORRELATIONS (FACTOR LOADINGS) OF FIVE GUIDE 
INFORMATION UNITS WITH THE TYPAL 
REPRESENTATIVE UNIT--"ACADEMICS" 
Information Factor 
Units Loadings 
Academics 
(typal representative) 1.000 
Aids .480 
Housing .460 
Other .440 
Enrollment .350 
Introduction .300 
Comparing Table XVI to Table. XIV, page 34, ope can see that 
Counselors, generally, viewed all units more similar to the typal 
representative than did Students. This may be due to the nature of 
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their work. They are the "gatekeepers," so to speak, who must utilize 
most units in order to assimilate a broader scope of information to 
accqrnmodate a wide variety of Student interests. 
This, incidentally, could account for the overall higher mean 
Help scores registered by Counselors, overall, for the "br~ad-and-
butter" units of "Academics," "Housing," "Enrollment," and "Aids." 
Otherwise, the profile of Counselors' ratings was similar to the 
Students'. One underlying dimension, represented by "Academics," 
subsumed all the information units. And a substantial percentage of 
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Counselors marked similar subtopics as most- and least-Useful, with 
few exceptions. A larger percentage of Counselors than Students listed 
"Admission Requirements" and "Scholarships" as most-Useful. And none 
of the Counselors listed "Living Options" as least-Useful, while 25 
percent of the Students did so. The same pattern was shown in the case 
of "Admission Acceptance." 
Again, these are cases in which Counselors use information from 
the Guide to pass along to Students, suggesting that the latter don't 
take the information directly from the publication. 
The single underlying Help factor for Counselors would have to be 
labelled "Basic Initial Survival Information" as in the case of 
Students. But a footnote is needed to the effect that some information 
with less immediacy is assimilated by Counselors as a backdrop in case 
it's requested. 
'. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary 
The Guide, overall, was rated near to the "very Helpful" level 
by Counselors and Students, combined. Counselors, however, rated the 
Guide as more Helpful than did Students, but this was due to their 
higher ratings of "Academics," "Enrollment," "Housing,"~and "Aids" 
units. "Introduction" was equally helpful to both groups as was the 
"Other" unit. 
"Enrollment" was the most Helpful unit to all respondents, 
combined. "Academics," "Housing" and "Aids" tied as the second most 
Helpful units. Third most Helpful was the "Other" units, with the 
"Introduction" least Helpful. "Enrollment," "Academics," "Housing" 
and· "Aids" were rated above the "very" Helpful level. 
The above findings refer to all respondents combined. But, when 
types of respondents were taken into account, the picture changed 
considerably. However, a few of the above findings stood the test 
across both groups: 
The "Introduction" remained the least Helpful for each 
type of respondent. 
"Academics" and "Housing" remained equally Helpful to 
Counselors and equally Helpful to Students. 
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"Enrollment" continued to hold the edge over "Academics," 
"Other" and "Introduction" units for both groups. 
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Looking at the types ~f respondents, separately, the author found 
the relative Help levels of units depended on the type of respondent. 
"Housing" and 11Aids," which were less Helpful than "Enroll-
ment," overall, were equally as Helpful as "Enrollment" to 
Counselors. 
"Aids," which equalled "Housing," over-all, was ~Helpful 
ful than "Housing" to the Counselors, but less Helpful than 
"Housing" to Students. 
"Aids,'i which equalled "Academics," over-all, was~ Help-
ful than "Academics" to Counselors, but less Helpful than 
"Academics" to Students. 
The "Other" unit, which was less Helpful than "Housing" 
or "Aids," overall, offered the same amount of Help as 
"Housing" and "Aids" for the Students. 
If one were to choose combinations of information units most 
Helpful to Counselors, "Aids"-"Enrollment" would. fulfill the need, 
followed by "Enrollment"-"Housing," and "Housing"-"Academics," in that 
order. 
For Students, "Enrollment" alone provided the most Help, followed 
by "Academics"-"Housing," "Housing"-"Other" and "Other"-"Aids." 
McQuitty's Elementary Linkage and Factor analysis showed that, on 
the average, the "Academics" unit explained the most variation of Help 
scores assigned by Counselors and Students. In other words, there 
were bits of information in all units that seemed to have something in 
common with bit~ of information contained in the ."Academics" unit, at 
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least statistically. 
The most- and least-Useful subtopics of the various information 
units gave some insight into a single underlying Help dimension present 
in all units, as represented by "Academics." 
Under "Academics," only three of the eight subtopics were most-
Used by a substantial percentage of either type of respondent. They 
were: "Credit by Examination," "Sample Requirements Page," and "Course 
Number Explanation." Least Useful were "Degree Program Options," 
"Honors," and "Useful Publications for Curriculum Planning." 
"Enrollment" carried three most-Useful subtopics: "Five Steps of 
Enrollment Day," "Admission Requirements," and "Application Packet." 
Least Useful were "ACT Test," "Selecting an Undergraduate College," and 
"Admission Acceptance." 
"Aids" drew most Use with its "Scholarships" and "Financial Aids" 
subtopics. Least-Useful was "Student Employment Other than Work-
Study." 
"Housing's" big payoff subtopic was "Residence Halls." "Frater-
ni t;ies and Sororities" was listed as least-Useful by substantial . 
numbers of both types of respondents. 
The "Other" unit, in essence, carried only one most-Useful sub-
topic: "Basic Expenses." 
A closer look at most-Useful topics, compared with least-Used, 
suggests that the former provide "Initial Basic Survival Information." 
That is, the most-Useful information addresses the needs and concerns 
of prospective students prior to, and on, the day they enter the 
university. As stated in Chapter II, the most-Useful topics center 
on initial survival matters such as housing, income and expenses, and 
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activities or opportunities that could ease the burden of "settling 
in'' and becoming a bonafide college student (See pages 35-36). So 
topics related to immediat.e survival in the first days seem to comprise 
the underlying Help dimension that other units share with the repre-
sentative "Academics." 
The author took a rough measure of the payoff value of various 
subtopics which deserve mention. "Payoff" simply refers to the per-
centage of respondents who registered "most-Used" for a topic, com-
pared to the percentage of information unit space the subtopic consum-
ed·. 
"Basic Expenses" under the "Other" unit had the highest payoff. 
Consuming only 12 percent of the "Other" copy space, an average of 61 
percent of the respondents listed it as most-Used. Other relatively 
high payoff subtopics were "Five Steps of Enrollment Day," "Financial 
Aids," "Course Number Explanation;" "Credit by Examination," "Admission 
Requirements," and "Application Packets." 
"Scholarships," though a highly Useful item, turns out to be a 
deficit, as does the "Sample Requirements Page." 
Even more of a deficit were the subtopics which seemingly drew 
little Usage, if any at all. Topping this list was the "Sample 
Catalog Page and Trial Study." Others were: 
Admission Acceptance 
ACT Test 
Selecting an Undergraduate College 
Degree Program Options 
Honors 
Useful Publications for Curriculum Planning 
Undeclared Major 
Student Employment Other Than Work-Study 
Living Options 
Fraternities and Sororities 
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Further, the suspected low Usefulness of more than two-thirds of 
the subtopics in the "Other" unit renders it a serious deficit, taking 
a lion's share of space and returning practically no benefit. 
Conclusions and Recommendations 
In total, the Guide appears to have high value for prospective 
students and high school counselors. All the units, except the 
"Introduction," received highly commendable Help ratings. Both groups 
reported strong usage--the Counselors significantly more than Students. 
Beneath the surface, the picture was complex and not as bright. 
Data indicated that high Help ratings of information units were due to 
only portions of their contents, in many cases, '\kery small portions. 
Perhaps less than a third of the 38 subtopics in the Guide realized any 
appreciable usage, let along high Usage. 
Ten or 12 of .the most-Used information unit subtopics for 
Counselors and/or Students should be studied carefully from the stand-
point of giving them different treatment and priority in the Guide;..-
even to the point. of making them independent units. 
The "Enrollment" unit, for example, was the top-drawing unit for 
Students and was among the three most-Useful for Counselors. The 
single subtopic that carried this unit was "Five Steps of Enrollment 
Day," an initial survival topic for a high school senior preparing to 
enter college. "Admission Requirements" and "Application Packet" 
probably only moderately contributed to the unit's Help ratings, but 
should not be ignored. 
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"Housing" a number-two-rated unit, was more Helpful to Counselors 
than Students, though it justified its existence with both groups. 
Again, only one subtopic seemed to account for the high ratings. That 
was "Residence Halls." 
Like "Housing," the unit on "Aids" was rated second in Usefulness, 
overall. This unit, too, was more Helpful to Counselors than Students, 
though highly Useful to both. Contributing most to this large, space-
consuming unit were "Scholarships" and "Financial Aids," with the 
former seemingly holding a strong edge. Further, it seemed that 
"Scholarships" was most-Used by a higher percentage of Counselors than 
Students, while a higher percentage of Students than Counselors listed 
"Financial Aids" as most Useful. 
"Academics," another overall second-place unit, along with "Aids" 
and "Housing," rose to the level of "Aids" and "Housing" for Students, 
but dropped b~low the other two units for Counselors. The subtopic 
contributing most to "Academics" seemed to be "College Credit by 
Examination." Other worthy contributors were "Explanation of Course 
Numbers," due mostly to Student appeal, and the "Sample Requirements 
Page." The "Undeclared Major" is worthy of mention, in that notice-
able percentages of Students listed it as most-Used and least-Used. 
So the subtopic may serve a function to high school seniors who have-
n't thought about a major, but are hunting. The question remains 
about the value of this subtopic in a pre-university booklet. Perhaps 
it should be included, in very brief mention, with the related 
subtopic "Career Decision-Making Workshops" in a catch-all section 
of the Guide. 
The "Other" information uni1; was as Helpful to Students as was 
"Housing" and "Aids." And Counselors used the unit as much as did 
Students. This "quite-to-very" Helpful units' Usefulness to both 
types of respondents seemed to arise almost solely from the "Basic 
Expenses for Two Semesters" subtopic. Again, one can see the immedi-
ate survival aspect of this subtopic. 
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Not surprisingly, 80 percent of the "Other" unit, comprising 17 
subtopics, was most Used by only a negligible percentage of Students 
and/or Counselors. And a closer look at these subtopics clearly shows 
they relate to topics potentially appealing to small special interests 
and/or to information a high school senior would not be concerned with 
immediately, regardless of the short- or long-term importance. 
There are no indications in this study that it would be useful to 
prepare and issue separate booklets for students .and for counselors. 
A single publication should be continued, in that there is much more 
agreement than disagreement between the two respondent groups on the 
Help value of the six information units comprising the Guide and on the 
Usefulness of subtopics in each unit. Counselor interest can be 
related directly to student interest, in that counselors use the book-
let as a referenc.e source for answers to student questions. 
Since counselors may be presumed to deal with all the students 
assigned to them, they might be expected to find more sections of the 
publication to hold high Help value than would an individual student 
concerned only with his or her own questions. The author found this to 
be true throughout the study. 
Attention should be given to .reorganizing information contained 
in the Guide to provide easier access to those items reported by both 
groups to be of greatest Use. Outlined in the following paragraphs is 
an organization of content which could accomplish this goal. 
An introductory section states briefly the advantages of obtain-
ing a college education--that the underlying principle of all things 
associated with the university experience is the promotion of the 
individual's academic pursuits. The differences between college and 
high sc~ool are stressed, pointing out the need to make more personal 
decisions and to assume more responsibility along with the increased 
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freedom of action and of choice. A feeling of uncertainty on the part 
of many students entering the university is recognized as a normal 
state, and the many OSU programs designed -to relieve this tension are 
emphasized. 
The second part of the Guide would provide what amounts to an 
annotated table of contents presented in the form of two "checklists." 
One list (in the author's opinion, the most important) would be 
addressed to "things to do during your senior year in high school to 
prepare for entering OSU. 11 Key introductory words in this checklist 
would be "Plan," "Apply," "Familiarize yourself," "Submit," etc. The 
eight to ten subtopics designated by students as providing the most 
Help to them each can be treated in this manner. 
A sample entry might read: 
Assess your academic strengths to determine if you 
may be able to earn college credits through Advanced 
Standing Examinations. See page 
---
Estimate your college expenses. A semester's 
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expenses for a typical OSU student are about 
$ See page 
---
Apply for a freshman scholarship if you feel you 
qualify, or for other financial assistance. 
See page 
---
The second portion of the checklist would contain a step-by-step 
guide to take the student from the day of arrival on-campus through the 
first weeks of the semester. 
The attempt in this checklist section should be to give the student 
not only a prescription of the steps to be taken toward becoming an OSU 
student ·but a time frame in which each step should be accomplished. If 
the checklist is followed, it would insure that the student has not 
overlooked some essential part of what is a rather complicated process 
of becoming a college freshman--call it "Initial Basic Survival 
Information" for prospective Oklahoma State University students enter-
ing from high school. 
The third part of the Guide would be organized much in the manner 
of the present six information units comprising the book. It would 
give details, examples and procedures--the reference section for the 
preceding annotated contents. Items considered of extremely low inter-
est or payoff value, mentioned earlier in this study, should be 
considered for either elimination or a reduction in the amount of space 
they occupy. 
True, there are some bits of information which a reader (parti-
cularly a student reader) needs to know about the university even 
though he may not know needs exist. And he may even perceive the item 
of little herlp if he were questioned about it.· The· fact that a reader 
perceives an item of being of little use to him, however, is good 
so 
indication that getting him to read such information when presented is 
a large problem. Cause still remains, however, to present such inform-
ation and to do the best job possible to insure that it is both seen 
and read. 
There were sufficient student responses concerning the presenta-· 
tion of campus directory information to warrant comment. They 
indicated a need for a directory to the student help services avail-
able on campus, including the name of the person to see, the office 
location and phone number. The author hesitates to recommend inclu-
sion of such a directory as a part of the Guide since the Guide is 
distributed while the student is still in high school, and it would be 
doubtful that many would still be able to locate their copy when they 
arrived on-campus. There is indication that greater attention should 
be given a directory in one of the other publications which is furnish-
ed students when they arrive at the university. 
Although the above recommendations concern the Guide, the author 
is concerned that all the publications (relating to students) issued by 
the university be considered as a total "information package." These 
publications, as a system, should be examined to determine if they meet 
the student need for information, at the time they need it, and offer 
a presentation that is easily understood and assimilated. Continuing 
evaluation of the publications system could produce economies for the 
university and better, more useful information packages for prospective 
students. 
SELECTED BIBLIOGRAPHY 
Lindquist, E. F., Design and Analysis of Experiments in Psychology and 
Education. Boston: Houghton Mifflin Company, 1953. Chapter 13, 
pp. 266-273. 
McQuitty, L. "Elementary Linkage Analysis for Isolating Orthogonal and 
Oblique Types and Typal Relevancies," Educational and 
Psychological Measurement, XVII (1957), pp. 207-22g:-
Sl 
APPENDIX A 
QUESTIONNAIRE AND TRANSMITTAL LETTER FOR STUDENTS 
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Oklahoma State University 
DIVISION OF PUBLIC INFORMATION 
April 12, 1976 
Dear OSU Freshman, 
I ST/llWATER; OKlAHOMA, 74074 ClAS5ROOM BUllD/NC (405) 372-6211, EXT. 291 
In the interest of keeping OSU's Information program responsive 
to the needs of high school students con~emplatlng college, 
we're asklhg for a few mlnµtes of your tfme to evaluate the 
~ E.!!.!,!!!. .f2!. ~ Students, 
As a 1975-76 OSU Freshman, you should have received a copy of the 
B.!!..l.!!!.elther by mail, from your high school counselor, or from an 
OSU representative who visited your school last year. You'll 
remember that the book you received had a pretty colored picture 
on the cover; the content of the copy in this envelope is 
Identical -- 1.t's merely been reproduced In black and white in the 
Interest of economy. Evaluation forms are printed In gray 
boxes near the heading of the six main sections of the book for 
use In expressing your opinion concerning the content of each 
section. 
Your evaluation of the contents of the Gulde and your answers 
to the brief questionnaire which Is attached will be of great 
assistance In our Intent to offer prospective freshmen the 
Information they need about our university. 
After you've completed your evaluation, just place the questionnaire 
and marked copy of the Gulde back into the envelope in which 
It arrived, mark your niiiii'E!ii'nd address off the front of the 
envelope and drop It Into any campus mail slot. No postage is 
necessary. 
Thanks so muc~our help. 
6.,f;t;-" 7~ 
Head, University Publications Services 
Attachment 
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QUESTIONNAIRE 
Evaluation of OSU's ~for New Students 
(Please check one answer) 
• Have -you seen a copy of the OSU Gui de for New Students? 
yes no 
• How did you receive your copy of the Guide? 
From high school counselor --
-- By ma 11 request 
-- From OSU representative at a career day 
Other means 
• Were you undecided In choice of a college when you received the book? 
yes no 
• If undecided, how much influence did the Gulde have in making a choice? 
A great deal 
A little 
None 
• Please Indicate by numbering 1, 2 and 3, the most helpful OSU publications 
you saw before enrolling: 
Undergraduate Catalog 
-- OSU Programs and Requirements 
-- Gulde for New Students Other 
-- Career leaflets 
-- Housing brochures 
-- Financial Aids brochure 
• Did you take the Guide home for your parents to see? 
yes no 
• To what extent did they participate in your decision to attend OSU? 
A great deal 
50-50 decision 
=Very 1 lttle 
• You have by now been on campus for nearly nine months and know first-hand 
what OSU is like. Can you tell us how we might modify the Guide for New 
Students to better describe the university to a prospective~studeiit':"° 
Now, please turn to the attached copy of the Guide and make a section-by-
section appraisal of its contents. Evaluation forms are printed in gray 
boxes ~ear the heading of each section. Large, bold letters are placed 
by each topic within a section for use in designating which topic was 
most useful and which was least useful to you. --
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QUESTIONNAIRE AND TRANSMITTAL LETTER FOR COUNSELORS 
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Oklahoma State University 
DIVISION OF PUBLIC INFORMATION 
April 12, 1976 
Dear High School Counselor, 
I STILLWATER, OKLAHOMA, 74074 CLASSROOM BUILDING (405) 372-6211, EXT. 291 
We would be most grateful if you would take a few minutes to 
give us an evaluation of OSU's Guide for New Students. Is the 
publ I cation helpful to you in advislngstUdents? Does l.t provide 
the Information which students want and/or need? What changes 
can we make to make It more useful? 
Your responses on the brief questionnaire and to the evaluation 
sections of the attached copy of the Guide will help us provide 
the information you and your advisees""'iieed. 
You will recognize that the cover of the attached Gulde ls from 
last year's book -- not the one you have been using during this 
school year. This is because we are also surveying student opinion 
of the Gulde, and in order to help current OSU freshmen identify 
the publication, we've printed the cover of the book which they 
saw while still In high school. 
A postage paid envelope is enclosed for your convenience in 
returning the questionnaire and the marked copy of the Guide. 
Thanks so much for your help. 
~ely, ht: 
7 .. f.~~0 ~ 
University Publications Services 
Attachment 
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QUESTIONNARIE 
Evaluation of OSU's Gulde for New Students 
• As a high school counselor, have you found the Guide for New Students 
helpful In advising prospective college 11t11d1ntsr-' - -
_yes no 
• Please list the three topics covered In the Gulde which are of the 
most help to you In assisting your e!lvJsees-
1. 
2. 
3. 
• Is there a topic on which we have failed to give you enough information? 
•- Where are we guilty of g1v1ng you more Information on I tQple than you 
need to do an effective job? 
• How does OSU's Guide rank among prospective student information pieces 
you receive from other universities? 
Better than most 
.......- About the same 
::::::: Not as good as most 
• Was the Gulde made available to you In sufficient quantity to distribute 
to Interested students last year? 
_yes no 
• Please indicate by numbering 1, Zand 3 the OSU publications which are 
of most help to you in advising students: 
Undergraduate Catalog Other 
- OSU Programs and Requirements --------.--
- Gulde for New Students 
Career leaflets 
~ HQU5ing brochures 
~ Flnan~lal Aids brochures 
• Please tell us hO!fl w~ !Jlj~ht modify the Guide for New Students to betti;:r 
describe the university to a prg~pectlve student. 
Now, please turn to the attached copy of the Gulde and make a section-by-
section appraisal of its contents. Evaluatio'ii"l'O'rms are printed In gray 
boxes near the heading of each section. Large, bold letters are placed 
by each topic within a section for use in designating which topic you found 
most helpful and which least helpful in your task of counseling students. 
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APPENDIX C 
REPRINT OF THE GUIDE WITH EVALUATION RESPONSE FORMS ADOED 
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A GUIDE FOR NEW STUDENTS 
OKLAHOMA STATE 
AN INTRODUCTION 
.~~U.~ 
/,. i,l: 
i :11: t - f; .,  .,, I 
.\ .. . i :'. ., i 
.. , ... ~ ! lo • • : \ ,., , .. , ... 
. ·.:·.- \ i .. 
I found this 
~to be : 
Extremely helpful 
- Very helpful 
- Quite helpful 
- Somewhat helpful 
- Not at al I helpful 
OKLAHOMA STATE 
UNIVERSITY IS ... 
ready to meet your educational 
objectives through Instruction-
Research-Extension 
dedicated to quality teaching 
authorized to grant under-
graduate and graduate degrees 
committed to instructional innovations 
recognized nationally for a 
variety of important accomplishments 
devoted to meeting future societal 
needs 
oriented to the importance of the 
individual student 
noted for its beautiful and 
functional campus 
interested in solving problems 
far human betterment 
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OSU IS COMMITIED TO 
SERVING PEOPLE THROUGH 
highly qualified teachers 
outstanding academic programs 
hundreds of research projects 
extension and public 
service programs 
a nationally recognized library 
the environmental Institute 
OSU OFFERS YOU .. . 
comfortable and stimulat ing 
facilities for living, 
study and recreation 
on-campus housing whether 
single or married 
sororities and fraternities 
big eight sports 
varied intramural sports 
two hundred fifty student 
interest groups 
Army and Air Force ROTC 
placemen t services for employment 
... A PEOPLE-TO-PEOPLE 
EMPHASIS PROGRAM THAT STARTS 
WITH YOU AS A HIGH SCHOOL 
STUDENT IN THE ACCOMPLISH-
MENT OF YOUR EDUCATIONAL 
GOALS. 
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ACADEMICS 
Academics are emphasized at Okla-
homa State University. Because of 
its outstanding academic programs 
and its stature as a major university, 
a degree earned at OSU is inter-
nationally recognized. Graduates of 
OSU are sought after by employers, 
compete successfully for admission 
lo advanced professional schools, 
and serve in positions of leadership 
in a wide variety of human endeavors. 
A DEGREE PROGRAM OPTIONS 
More than 200 undergraduate 
degree options are offered by six 
colleges-Agriculture, Arts and 
Sciences, Business Administration, 
Education, Engineering and Home 
Economics. (For details on indivi-
dual degree requirements, see 
booklet titled Oklahoma State Uni-
versity Undergraduate Programs 
and Requirements. 1975-76 in your 
high school counselor's office.) 
Additionally, 68 Master's degree and 
49 Doctor's degree programs are 
offered through the Graduate College 
and the College of Veterinary 
Medicine. 
If a student cannot find a degree 
program that fits desired career 
goals, he or she may choose to parti-
cipate in the Bachelor of University 
Studies degree program. This pro-
gram allows a student to pursue 
unique educational objectives by 
combining portions of degree 
programs offered in different depart-
ments and colleges. 
~HONORS PROGRAM 
The University Honors Program is 
designed for the student with unusual 
academic capabilities and initiative. 
An entering freshman with an ACT 
Using the. lange, boi:d 
letter!! printed by .. jach 
heading below, te.p · 
topic which was: 
,Jo:fi,;. 
· Joles t ·11 se ti.iJ~1, ::"" 
'}', 
'lea!lt 'lisefu 1 
composite score of 28 or above (and 
students who have successfully com-
pleted one or more college semesters 
of work with a 3.25 grade point 
average or better) may select honors 
courses from the general curriculum. 
In honors classes, professors utilize 
innovative techniques which en-
courage independent study and simul-
taneously promote group learning 
experiences. Students interested in 
honors programs can obtain further 
information by writing the Office of 
High School and College Relations 
at OSU. 
CcoLLEGE CREDIT ev EXAMINATION 
Advanced standing examinations are 
given to determine a student's pro-
ficiency in a given subject for the 
purpose of awarding college credit. 
Although any student can take ad-
vanced standing examinations, the 
tests are designed for students who 
have achieved a level of proficiency 
in a subject normally expected of a 
college student. 
College credit by examination can 
be earned through the College Level 
Examination Program (CLEP) and the 
OSU Departmental Advanced Stand-
ing Program. 
CLEP. The College Level Examina-
tion Program' is a nationally recog-
nized program of advanced standing 
examinatio'ns. They are given each 
month at more than 1100 testing 
centers in the U.S. (one of which is 
at OSU). CLEP credits will tra~sfer 
to any college or university partici-
pating in the program. 
The subject exams consist of an 
objective portion and, in some fields, 
an essay portion. (A word of caution: 
If you take the exam at a testing 
center other than OSU, you should 
determine whether OSU requires an 
essay in addition to the objective 
portion.) 
Each subject examination costs $20 
(no tuition fee is charged by OSU for 
credit hours earned through these 
exams). The test is graded on a pass i 
fair basis. Academic credit for an 
exam passed will be recorded on your 
transcript after you have successfully 
completed 12 hours of work at OSU. 
A failing grade on the CLEP will not 
be recorded on the transcript. 
A CLEP registration guide and a 
booklet listing institutions partici-
pating in the program are available 
from the OSU Bureau of Tests and 
Measurements, Room 213, North 
Murray Hall. 
Departmental Advanced Standing 
Exams. OSU offers departmental 
advanced standing exams in some 
fields not covered by CLEP. These 
exams cost $5 per credit hour and 
are graded on a pass 'fail basis. 
Academic credit earned through 
OSU departmental exams may or 
. may not be accepted by other colleges 
if the student later transfers. 
Students who are interested in 
applying for Advanced Standing 
Examinations should contact the 
Bureau of Tests and Measurements. 
Room 213, North Murray Hall, Okla-
homa State University, Stillwater, OK, 
74074 (phone 405 372-6211, exten-
sion 7251). 
Students who plan to take advanced 
standing exams will save time if the 
tests are taken and graded prior to 
enrollment. 
Foreign Language Advanced Stand-
ing Tests. A student making a 
satisfactory score on this test may 
be awarded credit up to ten hours. 
A· minimum fee of $25 is charged 
for the test. If the test score qualifies 
the student for more than 5 credit 
hours. the cost incurred will be $5 
per additional credit hour. Tests are 
given on the first Thursday night of 
each semester. Contact OSU Bureau 
of Tests and Measurements, Room 
213, North Murray Hall. 
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D USEFUL PUBLICATIONS FOR CURRICULUM PLANNING 
For the student who desires to do 
some curriculum planning prior to 
enrollment day, the two publications 
described below will be helpful. 
Oklahoma Stale University Catalog, 
1975-76. This publication contains 
information about OSU's colleges, the 
academic departments within each 
college, university rules and regula-
tions, cost of tuition and fees, and a 
major (degree program) on one sheet 
(see sample, page 6). 
The publication is available to high 
school counselors; however, a student 
may request the OSU Office of 
Admissions to mail him copies of 
selected degree sheets, or the sheets 
can be photocopied from the high 
school counselor's booklet. 
listing of all courses offered at OSU. E EXPLANATION OF COURSE 
The course listings located in the NUMBERS 
back of the catalog are especially In using the above publications, 
important. Alphabetized by major the student should understand the 
fields of study, the course listings meaning of course numbers. 
briefly describe each course (see Every course offered at osu is 
page 7). The catalog should be identified by four digits. It is im-
available in high school counselors' portant for the student to know what 
offices or school libra~ies ; however, the first and last digits mean, since 
upon request , a copy will be mailed this information is helpful in planning 
to the student by the OSU Office enrollment. 
of Admissions. The first digit indicates the level of 
Oklahoma Slate University Under- the course-freshman (1 ), sophomore 
graduate Programs and Require- (2), junior (3) , senior (4) , or graduate 
ments, 1975-76. This publication (5 & 6). The last digit indicates the 
shows course requirements for each number of credit hours received for 
the course. The last digit, as a rule, 
also indicates the number of clock 
hours required in class per week, for 
each semester. (See the sample 
catalog listings and trial study 
form, page 7.) 
An example of what the digits 
mean: 
Level or Credit 
Course Hours 
Freshman 1113 Freshman 3hrs. 
Composition 
Sophomore 2344 Organic 
Chemistry 4 hrs. 
Junior 3503 Land Economics 3 hrs. 
Senior 4363 Fashion Publicity 3 hrs. 
Graduate 5313 Advanced Mech. 3 hrs. 
Flu Id 
F UNDECLARED MAJOR Some freshmen have not decided on 
a particular field of study when they 
enroll at OSU. In this case, academic 
advisers experienced in working 
with such students are assigned to 
assist them during enrollment and will 
continue to work with them until 
they do decide on a maior. In many 
instances, a student may take courses 
for two to four semesters before 
" declaring" a major without delaying 
his graduation--Oepending, of course, 
on the major finally selected. Many 
of the same courses are required 
in a large number of majors during 
the freshman and sophomore years. 
Also, most programs require some 
elective courses. 
Courses designated " required" in 
one major but not in another can 
usually be counted as "elective" 
courses in the other. Therefore, the 
student is not under pressure to 
declare a major when he or she 
enrolls as a freshman. 
(For related information, see 
" Selecting an Undergraduate Col-
lege," page 9 and "Career Decision-
Making Workshops," page 16.) 
OKLAHOMA STATE UNIVERSITY IS 
DEDICATED TO EQUAL 
EDUCATIONAL OPPORTUNITY 
over 5 
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G 
A sample page from OSU Undergraduate Programs and Requirements, 1975·76. 
A copy of this publication is available in your counselor's office. 
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REQUIREMENTS FOR THE BACHELOR OF SCIENCE DEGREE IN ARTS and SCIENCES 
OKLAHOMA STATE UNIYEISITY 
GENERAL REQUIREMENTS 
FOR STUDENTS MATRICULATING: 
Total hours ....J.!i_ 
______ ,!~~--------
PALL SIMISTU 1975 Minimum overall grade point average ...2&- MAJOR 1141 
St\l ..... •"'--
All ccmdidalH for a degr.e, unle11 exempt, must po11 the Engli1h Proficiency E11omlnciliQn (Second Week ... Octobu, Februory July) 
GENERAL STUDIES and DEPARTMENTAL PREREQUISITES 
SUBJECT 
"'' 
Enali•h 
C1111po"1tlon 
M.ilth11matic1 
Biolo&ical 
Science 
Phy•1cel 
Schnee 
HOURS TO BE SELECTED FROM 
Ai.S 1111 
ENGL 1113, 1323 (Students wlth A or ll in 
ENGLlUJ .. y11ubstituteon.,,ufthe 
followingcourse11forENGLl323: 
SPCH2713;PHIL01113) 
MATHI513,1613, l715,2265,2365 
lJ HISCl303,1402,1502,1602;BOT2024 
CHEM 1314, 1415 or equtvali!nt; PHYSC 1014 
orlll4,12l/o 
HIST 2483 ur 2/o93.mdPOLSC2013u" 
re9uir<!d, Re-ininghourlifr1111 
ANTHk 2153; ECON 1113, 2123; GEOG lllJ, 
2123, 3363; HIST 2213, 2223, 2481, 2493, 
J!iOl, 3510, 3993; l'OLSC2lll, l2D; l'SYCH 
lll3;HTVl'2223;SOClllJ,2123,2993 
ARCH 2002; AKT 1011, 3513, }/43; 
ENGL 2/oll, 2541, 2653, 2713, )II~); 
FORLANG(1rnpho1M1r1tcour11es6.11.b<>v"); 
•. RNCH 4llJ; HIST 3723; HUMAN ion, 
2111, 2lll, 2221, 22ll, 2)31, HO), )llll, 
J403, "l:>03, 4050, 4060; MUSIC2572, 
25112;1'H!L012ll, 2!IJ,lll3,3213, 394J; 
RELlt.ll01,Jl7),328l,340J,3413; 
RUSS4lll,t.12J;TH2413 
DEAN 
FIELD of CONCENTRATION 
M:l.ni•u• GPA J.n Concentration 1J!. 
BOT 3114 or BOT 3004 
3233 
Ht.4 
BLSC 3013, 3020 (1) and BOT 3462 
orBOT3463 
BISC 3034 and BOT 4023 
BlSC 3024 or ANSI 3423 or ACRON 3553 
BOTSBSO (2 houn) 
CHEM' 3015 
Plus hour~ in following cour11e11 co bring total 
~= 
Cu111put11rScience 
Biocheniiscry 
A1ron11111y 
Horticulturt! 
Zoology 
Ent<>m<llugy 
Microbiology 
Genetkh 
ELECTIVES 
Any huur~ In Butany (both upp1rr and lowu-
divl,.b>n) in nceH of t.Owtll be added to 
thel24r.,qulroodfurgraduati<Jn, 
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PSYCHOLOGY 
1113 INTROOUCTORV PSYCHOLOGY. ln1elligencc. personahly. motivation 1n~ apph-
ution of psychology in varioui ficlds. 
1112 ELEMENTARY LAIOU.TOIY PSYCHOLOGY. Lab. 2. Pmcquimc. 1113. Appl!· 
i;ation and undcrtakmg of nperimcn11I methods m psychology. 
JllJ PSYCHOLOGY AND HlJM~N ~ROILEMS. Prcrcqu1sitc: 1113. A. study or person· 
alitydynamicsand 1hcirarphcat1on to personal, cuhuraland voc1t1nnalc11.pencncc. 
JtlJ• INTIODUCTION TO PSYCHOLOGY OF MOTIVATION. Prerequisite: 11 IJ. Sc· 
le<:ted review of cKptrimcntal literature and theory in area of human motivation with 
1pecial ~trcu on theories of emotion, hosulily, curio11ty and aesthetics. 
3173' ELEMENTARY PIO'SIOLOGICAL PSYCHOLOGY. Prerequisite: 1113. Mam 
5truct11r1landlunction1lch,uactcriHic10fm:cptor-1:onncctor·cfftc1or•y11cmofm1n 
andtheirrela1ion1obchav1or. 
3113' ELEMENTARY COMPARATIVE PSYCHOLOGY. Prerequisite: 1113. Comparative 
study of behavior charac1eris1iu or selected umplt1 of animal kingdom from protozoa 
!Oman. 
3213 INTRODUCTION TO llESf.A.•CH M~ODS IN PSYCHOLOGY. Prer~quis1tc: 
1113. Introduction to design1n1 and evaluating mcarch in psychology. lndudu re· 
Mirth design•, 1t1l construction t«hniqun, psychological in1trumcntation. scales of 
mcuuremcnl and aomc quantitative proc:cdur11 for dall 1naly1ii. Emphui1 is on 
problemscncounlcrcd in psychological research. 
3223' TIIE PSYCHOLOGY OF WORk AND INDUSTa.IAL 8EHAVIOR. Prerequ111itc. 
1113. E1tpcriment1l h1er111ure in area of employee motivanon. Tcchn1quu usclul in 
mcasurementofrmploy~cattitudes and opinions. 
)273e HISTORY OF PSYCHOLOGY. Prerequisite: consent of mstructur. Survey of early 
psy(;hological thought leading up In more modem school~ of psy..:holug)'· 
Left is a sample page from the ~ection 
of the OSU catalog listing course 
descriptions alphabetically by major 
fields of study. 
H 
Below Is a Sample "Trial Study" (semester 
class schedule) which Is completed with 
the assistance of an adviser on enrollment 
day. For each course it shows the CID 
number, course prefix, course number, 
type of class (theory, discussion or lab), 
section number, number of hours of 
college credit to be gained py completing 
the course, and the days, time and 
place the class Is scheduled to meet. JJJ..1• INDlJST•IAL AND ORGANIZATIONAL PSYCHOLOGY. Prcm1ui1ite: 1113. A 
study of behavior in task group an~ organiutional con1u1 wnh cmphu1s on man1sc· 
;~~,~~:~c;::A;~~~:~:n,."-''-''°-"'-· -----------'--------------------------
,..,. 
,,.,. 
3914• 
-
1113. E.lammes SO(lal per~e 
tos111dy these phenomena 1 
48NOl.MAL PSYCHOLO 
taldeficicncinandolheral 
PSYCHOLOGY OF LEAR 
llmingtobeh.01orcha.ngc1 
rela11vcly~1mplclca.rmngpr 
relatively complc.l proccssc~ 
DEVELOPMENTAL PSYt 
phenomena. Emphu1supor 
INTllODUCTORY SOCIA 
llimuli. 
EXPEllM[NTAL PSYCH 
Coune in 1111i111csrccomm 
e.lpcrimcn1alp1ychology. 
UNDERGRADUATE SEM 
For honou ~tudents and ot 
Upper division standing su1 
Student 
Number Nome 5)/j_t\'l'jj/ _____ LJ !(!/__ ------
(Lall) (firol) (Middle) (Maid•n Nam• If Morried) 
College _ ___fl f.~_:5. ___ _ Mc:ijor __ lf~~L_l_~I( 
-·· _ Semester . ~fl L_'=..... _ 
UST HOURS YOU CANNOT HAVE CLASSES IN THUE ILOCKS - ,• I Ci•• h111on1 On 
hune Sid• 
'" 
Couue C•u•H 
•Nu"'b" ,,.,;. Nu.,,ber 
t_'l>_-<_'!_ l!NGL 1113 
'?J-_4_§_'!.__ L__I!]_!}!!!_ 1'715 
5_~19!; CHEN\ 13141 
6'J_()_~ ,- ('HEh/ 131 y 
,f'.1~~3 ,q/s ;; I; 
s .).l II p ~'I c ti 111.3 
J~dS'/. Psyc.11 1113 
TRIAL STUDY 
OKLAHOMA STATE UNIVERSITY 
Type 
TH 
TH 
TH 
LB 
Q5 
T11 I 
/)S 
Se<tiun C•edit 
Number Hou,. 
/'I 3 
s _·?.-
'I 
/.J_ 
.] 
s 3 
13 
3:k. .. 
l/.'J.;• 
.f ,, 
9. ,J, 
lf·3l' 8. 3t:i 
J.J .... 
__ ,i'.3o 
j 3:; J.3., ::J.$.;. Tt 
l1:Jo i.J. J" jll:J~,! 
1'~'· j : 
:::1 i,,i 
lldg .. loom 
- _CL,~ __ :'>'".!__ 
_171 I LJ ~~-i_ 
p~ ,...,, 
~~6~~ I l· HOU~S Signature of Adviser ~-.~ ~~ 
' The Coun• ld•nhlocotOon •CID! Numbo• " U>•d lo ~n,oll 1!udonh on tho <Ou""' It " ""'1 •mpo,.an• th<>! thi1 numbe• be occu•oto 0 ,..d l"11ible 
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ENROLLING AT OSU 
I found thl s 
~tobe: 
Extremely helpful 
- Very helpful 
Using the large, bold 
letters printed by each 
heading below, tell us the 
topic which was : 
- Quite helpful . Host useful 
- Somewhat helpful 
- Not at all helpful Least useful 
E nrolling at OSU is a relatively 
simple procedure. In general, it 
involves the following : (1) Take the 
ACT test and have the results 
available (see " ACT Test," below): 
(2) Submit an Application for Admis-
sion (see " Application Packet" 
below): (3) Meet on ly one of the 
criteria for admission (see ''Admis-
sion Requ irements," below) ; (4) 
Notify the Office of Admissions of 
the date you plan to enroll according 
to the designated freshman enroll-
ment dates (see " Enrollment Dates 
and Procedures" in the Application 
Packet) : and (5) On the day you 
enroll. complete the five steps of 
enrollment (see page 9) . 
A APPLICATION PACKET 
All firsHime entering students must 
submit an Application for Admission . 
even though the stucient may have 
already received a ·· certificate of 
Acceptance " from the Director of 
Admissions (see " Admission Accept-
ance." below) . 
It will benefit both you and the 
University if applications for admis-
sion and or for housing are submitted 
well in advance of the date you plan 
to enroll. 
An OSU Application Packet contains : 
1. Appli cation for Admission 
2. Application for Residence Hall 
Housing Contract 
3. Physical Examination Form 
4. Enrollment Dates and 
Procedures 
An Appl ication Packet can be ob-
tained from high school counselors. 
from the OSU Office of Admissions. or 
from an OSU representative visiting 
your high school. 
8 
BADMISSION REQUIREMENTS 
The great majority of applicants 
for admission to OSU are accepted . 
A summary of admission requi rements 
!or residents of Oklahoma and for 
non-residents follows. 
Residents of Oklahoma-Direct from 
High School. To qualify for admission , 
you need to graduate from an 
accredited high school and meet 
only one of the following criteria : 
1. Have an overall eight-semester 
high school grade point average 
of 2.5 on a 4.0 point scale : 
or 
2. Rank in the upper half of your 
graduating class : 
or 
3. Have an ACT composite scorn 
of 18 or above : 
or 
4. In those instances where a 
student does not meet one of the 
above. attend a college summer 
session . take six or more hours. 
and achieve a satisfactory 
grade point ave rage. 
Non-Residents of Oklahoma- Di rec t 
from High School. To qualify for ad-
mission . you need to graduate horn a 
high school ac:redited by its regional 
association or by an appropriate ac-
crediting agency of your home state , 
and meet one of the following cri teria : 
1. Rank in the upper half of your 
graduating c lass ; 
or 
2. Have an ACT composite score of 
18 or above . or score in the 
upper half on a simi lar battery 
of tests. 
For additional information about 
Admission Requirements . see the 
back side o f the OSU Application 
for Admission form . 
CADMISSION ACCEPTANCE 
The Director of Admissions is re-
sponsible for delermining whether or 
not a person meets OSU admission 
requirements. When it is determined 
that any one of the admissions criteria 
is met , the Director of Admissions will 
send a " Certificate of Acceptan :e," 
or a " letter of acceptance." This 
acceptance may be contingent upon 
your providing additional information. 
For example, it may say : " This ac-
ceptance is cond itional upon your 
graduation from high school. " 
Every Okl ahoma resident student 
who enters OSU directly from an 
Okl~homa high school must partic -
ipate in the Ameo'ican College Testing 
(ACT) program. (Non-Resident 
Student--sce admission requ irements 
for non-residents, above.) At the time 
you take the ACT test (see below) . 
indicate that you want your scores 
sent to OSU. If your composite score 
is 18 or above the Dir ector of Ad-
missions wi ll send a " Cert ificate of 
Acceptance " as soon as the ACT 
score is received . If your score is less 
than 18. you will be accepted when 
you provide the Di rec tor of Admis· 
sions evidence that you satisfy one of 
the other admission requirements. 
·~-
ri . 
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DACT TEST ACT test scores are part of the ad-
mission requirements of all state 
supported colleges and universities 
in Oklahoma. If you are considering 
attending college you should che:k 
with your counselor early to make 
arrangements to take the tests on 
one of the five testing dates-the test 
results must be available before 
you can enroll at any state supported 
institution. 
THI Dates Reglslrallon Period• 
Oct. 18, '75 Aug 18-Sep. 22 
Dec. 13, '75 Oct. 20-Nov. 17 
Feb. 14, '76 Dec. 15-Jan. 19 
Apr. 10, '76 Feb. 16-Mar. 15 
June 12, '76 Apr. 12-May 17 
When you takd the ACT test and 
designate OSU as a college choice, 
your test results will be sent to OSU 
as well as to your high school. To 
meet the scholarship application 
deadline of March 1, 1976, the 
student planning to apply for a 
scholarship should take the test 
on one of the first two testing dates. 
In an urgent situation, a student can 
take the ACT test on an individual 
basis at the OSU Bureau of Tests and 
Measurements. Room 213, North 
Murray Hall. The results can be 
obtained on the same day the test 
is taken. However, the OSU charge 
for taking the ACT test on an indi-
vidual basis is higher than that 
charged at an ACT Testing Center 
on a regularly scheduled testing date. 
It should be noted that if the student 
feels the test scores are not an 
ac: urate reflection of his or her 
capability, the test can be retaken. 
In such instances, the highest scores 
will be accepted for admission, 
honors. and scholarships. 
E SELECTING AN UNDERGRADUATE COLLEGE 
Oklahoma State offers more than 200 
degree options. These degree pro-
grams are grouped under administra-
tive divisions called " colleges." 
Each student is encouraged to be 
" in" some college in order to be 
associated with an academic adviser 
and receive the assistance and 
individual attention such association 
affords. Therefore, when you submit 
your application you wi ll be asked to 
choose a college in which to enroll 
from the following: 
Agriculture. Arts & Sciences. Business 
Administration, Education. Home 
Economics, Engineering or School of 
Technology. It is not necessary, how-
ever, to " declare a major" on enroll-
ment day (see " Undeclared Major." 
page 5). 
FFIVE STEPS OF ENROLLMENT DAY As you make plans to enroll at OSU, 
you should review the enrollment 
dates and procedures in the applica-
t ion packet, determine a date you 
prefer, and notify the Office of Ad-
missions of that date. (NOTE: The 
student whose ACT composite score 
is less than 18 may enroll condition-
ally if he believes he will meet one of 
the other criteria-see " Admissions 
Requirements," page 8. After the 
Admissions Office receives docu-
mentation that one of the other ad-
mission requirements has been met, 
an official acceptance will be issued.) 
Prior to coming for enrollment, it 
will be helpful if you will do some 
pre-planning by becoming acquainted 
with the information presented in 
this booklet under the title 
" ACADEMICS" (in particular see 
pages 5-7). 
The f ive steps of enrollment day are : 
1. Pick Up Registration Permit . .. 
at the Office of Admissions. west 
end of 1st floor, Whitehurst Hall. 
2. Pay $20 Enrollment Deposit ..• 
at the Bursar's Office, east end 
of the 1st floor, Whitehurst Hall. 
3. Obtain Health Records Clear-
ance .. . at the Un iversity Hos-
pital. You should send in ahead 
of time or bring with you your 
"physical examination form" 
signed by your family doctor. 
4. See An Adviser . in the college 
you choose to assist you in your 
course selections. An adviser 
will be assigned to you on 
enrollment day. 
5. Complete Enrollment at the 
designated registration area 
whe1e you will be issued a 
student l.D. 
9 
67 
HOUSING 
I found this 
section to be: 
Extremely helpful 
- Very helpful 
Usl ng the large, bold 
letters printed by each, 
heading below, tell us the 
topic which was: 
- Quite helpful 
- Somewhat helpful 
Most useful 
=Not at al I helpful Least useful 
University housing at OSU Includes 
residence halls, sororities and 
fraternities. 
A FRESHMAN LIVING OPTIONS A freshman student must live in uni-
versity housing. unless he or she is 
(a) married, (b) living with parents 
in the Stillwater area, or (c) a veteran. 
(A freshman student in one of these 
categories may be released from the 
general requirement to live in uni-
versity housing by contacting the 
Office of Single Student Housing 
before August 15.) Information about 
residence halls. fraternities and 
sororities follows. 
BRESIDENCE HALLS Residence hall living at Oklahoma 
State University means different things 
to different people-as a matter of 
fact. we have pl<inned it this way 
since each student will be looking 
for different things in his or her 
living environment. To give you a 
sample of what is available. let's look 
at what you can find in our halls. 
More important than 11ny facility or 
program are the people you will meet 
here. Students throughout the state, 
the nation and the world make up our 
residential community. and they work 
together in every hall to create a 
warm and friendly place to live. As 
a result. new friends, new ideas, and 
a new feeling of belonging can be 
found on any floor or wing. 
All of this is helped by the staff in 
each hall who want to serve your 
needs and interests. Your Student 
Assistant, Head Resident and Assist-
ant. Area Coordinator, and the Hous-
ing Offioe Staff-all want to be sure 
you have the best possible living 
experience. 
The environment created by all 
these people tends to insure that each 
10 
student has the opportunity to de-
velop fully as a maturing adult. While 
your academic experience is the 
primary reason for attending OSU, 
education does not stop when classes 
are over. There are other facets of 
life to be developed. Visits by faculty 
members to your floor, first-run 
movies, dances, and free classes in 
auto mechanics or world issues are 
examples of the marketplace of 
ideas found in each hall. 
If your interest lies in other areas, 
consider student government on the 
floor, in the hall or at the campus-wide 
level; or a wide range of intramural 
sports from table tennis to football; 
or just be comfortable in your lloor 
lounge talking to people who are 
sharing your experienoes and con-
cerns as a college student. 
You can study in your hall library. 
You are within easy walking distance 
of all buildings on campus; you will 
find plenty of automatic washers and 
dryers in your hall; newspapers can 
be delivered to your door. When you 
are ready for a break, enjoy color 
TV In the living room or a snack 
in the hall canteen. 
Costs of Room and Board. There are 
several choices you must make before 
your costs for room and board can be 
determined. Is air-conditioning im-
portant to you? (It costs more.) Will 
you want meals? If so. will you want 
them every day (except Sunday 
night) or only on weekdays? Below 
is a listing of room and board rates 
per semester by residence hall and 
meal plan options. All these rates as-
sume you will be sharing your room-
if you live alone, it costs more. 
Residence Halls 
Air-conditioned 
Men (Kerr, Scott. 
Parker, Willham-
South) 
Women (Drummond, 
Wentz. Willham-
North) 
Room & Board 
Rates Per Semester 
15 Meals/ 20 Meals/ 
Week Week 
$486 $531 
Non-air-conditioned 
Men (East Bennett) $446 $491 
Women (I/Vest Bennett) 
Men (Cordell-South, 
Stout) $441 $486 
Women (Cordell-
North, Willard) 
If you want a room only (without 
r1'ealsl it will cost $203 per 
semester-men would live in Stout 
Hall and women in Willard Hall 
Each hall lexceot S•out) has its own 
cafe'eria where hearty meals are 
carefully planned and prepared by 
a staff of pro•essionals to ensure 
that you not only have a balanced diet, 
but also a variety of dishes. 
Roommates. Every effort will be made 
to honor roommate requests pro-
viding: 
1. The roommate request and the 
residence hall preferences are 
mutual, and 
2. Both students' signed contracts 
are received at the same time 
(preferably in the same 
envelope). 
Residence Hall Application and Con-
tract. The Application tor a Resi-
dence Hall and Food Service Con-
tract is a part of the OSU "Applica-
tion Packet." (See Application 
Packet page B.) 
It will be to your advantage to 
apply for residence hall housing as 
early as possible. Mail in your applica-
tion and the $20 processing fee (a 
non-refundable cost for preparing 
your contract and computerizing 
your installment payments). 
The Single Student Housing Office 
will prepare your contract. including 
all details except your residence hall 
assignment, and return it to you. You 
will then need to sign the contract 
and send it back with your first room 
and board payment of $125. The first 
installment is $125 for everyone 
regardless of options selected. The 
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amount of each of the next seven 
installments depends on the total 
semester cost for options selected. 
Your residence half assignment will 
be made soon after your signed 
contract and first payment are re-
ceived by the housing office. A 
student can apply separately for 
housing before being accepted for 
admission . 
Food Services Work Scholarships. 
A limited number of these work 
scholarships are awarded to students 
who need financial assistance, who 
will live in a residence hall , and who 
will be willing to work in university 
food services. The scholarships are 
awarded for one semester and a 
student may re-apply each semester. 
A Food Services Work Scholarship 
Application can be obtained from 
University Food Service Center, 
Oklahoma State University, Stillwater 
74074. 
Residence Hall Tour. If you would 
like to tour a residence hallls) , a guide 
from the Offi ce of Single Student 
Housing or from the OSU Office of 
High School and College Relations 
wi ll be glad to assist you . Both are 
located in the Student Union and are 
open 8 to 5 Monday through Friday 
and 8 to 12 on Saturdays. except on 
holidays. 
c FRATERNITIES AND SORORITIES 
Twelve sororities and twenty-four 
fraternities comprise OSU 's Greek 
system. which has received national 
recogni tion in recent years. These 
organizations are dedicated to 
helping their members develop and 
grow in the areas of leadership, 
scholarship and social awareness. 
Interested students have the oppor-
tunity to meet members of fraternities 
and sororities and to visit their 
houses through Rush programs. 
Fraternities have " Open Rush" which 
operates throughout the summer and 
school year. During the summer 
following their senior year, high 
school students who indicate an 
interest are contacted personally by 
fraternity representatives. 
Sororities conduct " Formal Rush " 
which is a week of structured 
activities on campus the week before 
classes begin in the fall. A freshman 
woman interested in sorority member-
ship lives on campus during Rush 
Week and visits each of the houses. 
Through a mutual selection process 
she may become a pledge of a 
sorority . It shou ld be noted that 
sororities also have " Open Rush " 
throughout the school year. 
Freshmen may live in fraternity or 
sorority housing if space is avail-
able . Most women pledges l ive in 
residence halls, but participate in 
sorority activities. 
If you are interested in receiving 
further information or being contacted 
by a fraternity or sorority, wri te the 
Sorority or Fraternity Adviser. 
Room 372. Student Union, OSU. 
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FINANCIAL AIDS, 
SCHOLARSHIPS, 
EMPLOYMENT 
T he Department of Financial Aids Is 
responsible for administering all 
financial aid programs at OSU. The 
o'fice Is staffed with professional 
counselors who assist young P!IDPle 
in determining their eligibility for dif-
ferent types of financial assistance. 
Students are always welcome to visit 
this office, located on the first floor 
of Hanner Hall. 
Financial assistance includes 
grants, loans, College Work-Study 
employment, schola'rships, and part-
time employment. Funds are provided 
from federal, state and private 
sources. Financial aid programs have 
played a significant part In helping 
many young people receive a college 
education. Presently. more than 7500 
OSU students are receiving some 
form of financial aid. 
To give an idea of what the financial 
assistance terms (grants, loans, 
scholarships, employment) ml'!an, 
let us over-simplify. A "grant" Is a 
gift based on need-such as the 
Basic Educational Opportunity Grants. 
''Loan" means money which must be 
paid back. A "scholarship" is also a 
gift but is based on scholastic achieve-
ment an~ is awarded competitively. 
'·Employment" means working in 
return for money. This could be 
through the College Work-Study pro-
gram or through other part-time 
employment (see page 15). 
Financial assistance may be avail-
able to you through one or a combina-
tion of "financial aids." To make ap-
plication for financial aids as simple 
as possible and not overlook any 
source available to you, here is some 
helpful information about applying 
for financial aids. 
AFINANCIAL AIDS (Besed on Need) If you need financial assistance to 
attend OSU, you should apply for poth 
(1) the Basic Educational Opportunity 
12 
Grant, and (2) other types ol financial 
assistance (such as College Work-
Study employment, Supplemental 
Educatlorial Opportunity Grant, 
National Direct Student Loan, Wentz 
Foundation Loan, and scholarships 
above the minimum stipend-see 
pages 12 to 15). . 
There are two separate application 
forms, the Basic Educational Oppor-
tunity Grant Application and the 
OSU Application for Student Financial 
Aid, 1976-77, both of which must be 
submitted. 
Basic Educational Opportunity Grant 
Application. The BEOG application 
(and information concerning the pro-
gram) can be obtained from your high 
school counselor. You should com-
plete the form and mall it in the self-
addressecj envelope. Thereafter, you 
will receive a "Student Eligibility 
Report" (SER). This report should be 
sent to the OSU Department of 
Financial Aids, Hanner Hall, 
Stillwater, OK 74074. 
The BEOG is a federal program of 
financial aids which is basic to all 
other financial aid programs. Eligi-
bility is based on a number of factors 
E and G of the Application for 
Student Financial Aid, 1976-77. and 
the parent or g•Jardian's 1975 Federal 
Income Tax Report, and perhaps 
other factors. A fee of $3 50 is 
charged to do this need analysis. 
All need analysis information is 
considered confidential and will not 
be released by OSU to any person or 
agency for any purpose. 
When applying for loans, grants, 
and College Work-Study employment, 
this application must be submitted by 
June 1, 1976. However, if you also 
desire to apply for a scholarship as 
a part of your financial aids package, 
your application must be submitted 
by March 1, 1976. (This deadline 
makes it important that your parents' 
or guardian's 1975 income tax return 
be prepared by early February, 1976.) 
NOTE: Again, if you wish to be con-
sidered for all possible financial aid 
programs you must submit both the 
BEOG application and the OSU Appli-
cation for Student Financial Aid, 
1976-77. 
such as parents' income, family 
business situation, number of family BSCHOLARSHIP PROGRAM FOR 
members currently attending 1976-77 (Freshman) 
college, etc. OSU offers both a variety and a large 
number of scholarships for freshmen, 
sophomores, transfer students, and 
upperclassmen. Most of the scholar-
ships awarded to sophomores and 
upperclassmen are given by a depart-
ment or a college. Transfer students 
are awarded scholarships through the 
Lew Wentz Foundation Service 
Scholarship funds. Some scholarships 
are given by private foundations and 
by other agencies (for example, see 
ROTC Scholarships, page 18). 
OSU Application for Student Financial 
Aid, 1976-77. This application can be 
obtained from your high school coun-
selor, or from an OSU representative 
visiting your school, or by writing to 
the OSU Department of Financial Aids. 
You should complete this application 
according to the instructions printed 
on the form and mail or deliver it 
along with the $3.50 need analysis fee 
(see discussion of "need analysis" 
below) and a copy of your parents' or 
guardian's 1975 Federal lneome Tax 
Return to the OSU Department of 
Financial Aids. 
The need analysis is done by OSU 
Department of Financial Aids person-
nel and is based on sections C. D. 
The purpose of the Freshman 
Scholarship Program at OSU is to 
honor graduates who have excelled 
academically in high school and to 
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I found this 
sect lon to be : 
Extremely helpful 
Very helpful 
Quite helpful 
- Somewhat helpful 
- Not at all helpful 
encourage them to continue their 
educational development at the 
un iversity level. The program also is 
designed to recognize students who 
have made outstanding contributions 
as leaders in high school and who 
show leadership promise for the 
fu ture . 
Approximately 500 freshman schol-
arships are awarded annually at OSU. 
The ma'ority are given through one 
of the following five categories: 
1. Regents Distinguished Scholar-
ships 
2. Alumni Scholarships 
3. University Scholarships 
4. President's Council Leader-
ship Service Scholarships 
5. Minority Student Scholarships. 
For the Presidenrs Counci l Leader-
ship Service Scholarship, the student's 
high school principal will use the 
Nomination Farm for the President's 
Council to nominate a student lor this 
scholarship. Copies ol this form are 
fu rnished to Oklahoma high school 
principals in January . 
To be considered for a Regents 
Di stinguished, or Al umni , or University 
Scholarship, the student must submi t 
the OSU Application for Student 
Financial Aid, 1976-77. It is necessary 
to submit only one copy of this appli-
cation since it automatically places 
the applicant in competition for all 
tkee scholarships. It should be noted, 
however, that a successfu l schol ar-
ship applioant will be awarded only 
one scholarship stipend. 
A brief description ol the live 
freshman scholarships follows. 
REGENTS DISTINGUISHED 
SCHOLARSHIPS 
This award of up to $450 is to be 
applied toward tuit ion at the rate ol 
one-half the omount each semester of 
the freshman year. 
Using the large, bold 
letters printed by each 
heading below, tell us the 
topic which was: 
Host useful 
Least lisefu l 
Purpose. To honor high school gradu-
ates who have compiled superior 
academic records and to encourage 
the continuance of excellence in aca-
demic endeavors at the university 
level. 
Application Procedure and 
Qualifications. The applicant must 
t . Submit as soon as possible. 
but no later than March 1, 1976, 
a. The Application for Student 
Financia l Aid, 1976-77 with 
sections A and 3 completed . 
If the applicant wants financial 
need to be taken into account, 
sections C, D, E and G must 
also be filled out. and the 
$3.50 need analysis fee must 
accompany the application . 
together with 
b. A copy of the applicant's 
transcript showing at least 
seven semesters of completed 
high school work with a 3. 75 
or better grade point average 
and 
or 
or 
2. Have a composi te score of 29 or 
above on the American College 
Testing (ACT) Program 
Be recognized as a National 
Merit Semi-Final ist 
Be recognized as a National 
Merit Commended Student. 
Method of Award. Successfu l appli-
cants wi ll be notified immediately by 
letter of thei r award. 
Action Required by Successful 
Applicant. 
1. Notify the Department of Finan-
cial Aids of acceptance of the 
award no later than March 15, 
1976. 
2. Graduate from high school. 
3. Enroll at OSU as a freshman no 
later than fall , 1976. 
ALUMNI SCHOLARSHIPS 
The basic amount of this award is 
$300. Based upon financial need, this 
scholarship may be awarded in an 
amoun t up to $500 (sec below) . 
Awards are applied toward tuition at 
the rate of one-half each semester of 
the freshman year Any balan:e re-
maining after the second semester 
tuition has been c redited will be paid 
to the recipient . 
Purpose. To 1c::;ogn ize h;gt1 school 
graduates w ho have achieved high 
academic records combined with 
leadership potential in the belief that 
this student will continue to excel in 
the university . 
over 13 
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Application Procedure. The applicant 
must submit as soon as possible, but 
no later than March 1, 1976, the fol-
lowing two items: 
1. The Application tor Student 
Financial Aid, 1976-77 with sec-
tions A and B completed. If the 
applicant wishes to be consid-
ered for more than the $300 
minimum stipend, sections C, 0 , 
E and G of the application must 
be completed and the $3.50 
need analysis fee must accom-
pany the application. 
2. A copy of his or her transcript 
showing at least seven semesters 
of completed high school work. 
Method of Award. Applications will 
be judged competitively by the OSI) 
Alumni Association Scholarship Com-
mittee. Notification of the results will 
be mailed to all applicants by March 
30, 1976. 
Action Required by Successful 
Applicant. 
1. Notify the Department of Finan-
cial Aids of acceptance no 
later than April 30, 1976. 
2. Graduate from high school. 
3. Enroll at OSU as a freshman no 
later than fall , 1976. 
UNIVERSITY SCHOLARSHIPS 
The basic amount of this award is 
$300. Based upon financial need, this 
scholarship may be awarded in an 
amount up to $500 (see below). 
Awards are applied toward tuition at 
the rate of one-half each semester 
of the freshman year. Any balance 
remaining after the second semester 
tu ition has been credited will be paid 
to the recipient. 
Purpose. To honor high school gradu-
ates who have demonstrated academic 
excellence and to encourage the 
further development of their academic 
abilities at the university level. 
14 
Application Procedure. The applicant 
must submit as soon as possible, but 
no later than March 1, 1976, the fol-
lowing two items: 
1. The Application for Student 
Financial Aid, 1976-77 with 
sections A and B completed . If 
the applicant wishes to be con-
sidered for more than the $300 
minimum stipend, sections C, D, 
E and G of the application must 
be completed and the $3.50 
need analysis fee must ac-
company the application. 
2. A copy of his or her transcript 
showing at least seven semesters 
of completed high school work. 
Method of Award. Applications will 
be judged competitively by the OSU 
Institutional Scholarship Committee. 
Notifi cation of the results will be 
mailed to all applicants by March 
30, 1976. 
Action Required by Successful 
Applicant. 
1. Notify the Department of Finan-
cial Aids of acceptance no later 
than April 30, 1976. 
2. Graduate from high school. 
3. Enroll at OSU as a freshman no 
later than fall, 1976. 
PRESIDENT'S COUNCIL 
LEADERSHIP SERVICE 
SCHOLARSHIPS 
The basic amount of this award is 
$300. Based upon financia l need this 
scholarship may be awarded in an 
amount up to $500 (see below) . 
Awards are applied toward tuition at 
the rate of one-half each semester of 
the freshman year. Any balance re-
maining after the second semester 
tuition has been credited will be paid 
to the recipient. 
Purpose. To recognize high school 
graduates who have made outstand-
ing contributions as leaders in high 
school student activities and who 
show promise of academic and lead-
ership success at the university level. 
Application Procedure. The student's 
high school principal must make the 
nomination on the Nomination Form 
for the President's Council (forms will 
be supplied in January) and submit it 
to the Office of the Vice President for 
Student Services at OSU no later than 
March 1, 1976. A copy of the nomi-
nee's transcript showing at least 
seven semesters of high school work 
completed must accompany the 
nomination form. 
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Method of Award. Nominations will be 
judged competitively by the Presi-
dent's Council Leadership Service 
Scholarship Committee. Notification 
of the results will be mailed to all 
nominees by March 30, 1976. 
Action Required by Successful 
Nominee. 
1. Notify the Office of the Vice 
President lor Student Services at 
OSU of acceptance no later than 
April 30, 1976. 
2. Graduate from high school. 
3. Enroll at OSU as a freshman no 
later than fall, 1976. 
4. Participate actively in the leader-
ship organization "President's 
Council" for the fall and spring 
st;imesters. 
NOTE: If you wish to be considere<;I 
for a Regents Distinguished, or 
Alumni, or University Scholarship 
(in case you are not awarded a 
President's Council Scholarship), you 
should complete the Application for 
Student Financial Aid, 1976-77. How-
ev11r, as pointed out earlier, only one 
scholarship stipend will be awarded 
to any one student. The completed 
application should be submitted to 
the Department of Financial Aids no 
later than March 1, 1976. Be sure to 
send a copy of your transcript show-
ing at least seven semesters of 
completed high school work even 
though your principal has submitted 
your transcript with the Nomination 
Form for President's Council. 
If you wish to be considered for 
more than the $300 minimum stipend, 
sections C, D, E and G, as well as 
sections A and B, of the Application 
for Studenr Financial Aid, 1976-77 
must be completed and submitted 
along with the $3.50 need analysis 
fee. 
MINORITY STUDENT 
SCHOLARSHIPS 
The basic amount of this award is 
$300. Based upon financial need, this 
scholarship may be awarded in an 
amount up to $500 (see below). 
Awards are applied toward tuition at 
the rate of one-half each semester of 
the freshman year. Any balance 
remaining after the second semester 
tuition has been credited will be paid 
to the recipient. 
Purpose. To honor high school 
seniors who are members of a minor-
ity group who have excelled academ-
ically and encourage them to continue 
their education at the university level. 
Minority students are American 
citizens who are American Indian, 
Black, Oriental, or of Spanish-
American descent. 
Application Procedure. The applicant 
must submit as soon as possible. 
but no later than March 1, 1976,' the 
following two items: 
1. The Application for Student 
Financial Aid, 1976-77, with 
sections A and B completed and 
the box for proper minority 
or 
2. 3.0 grade point average for the 
three semesters of high school 
study prior to the submission of 
this application; 
(two semesters junior year and 
first semester senior year); 
or 
3. Have a composite score of 23 
or above on the American Col-
lege Testing (ACT) program; 
or 
4. 75th percentlle on the National 
Merit Examination. 
Notification of the results will be mail-
ed to all applicants by March 30, 
1976. 
Action Required by Successful 
Applicant. 
1. Notify the Department of 
Financial Aids of acceptance 
no later than April 30, 1976. 
2. Graduate from high school. 
3. Enroll at OSU as a freshman no 
later than fall, 1976. 
identiflcatio~ checked. If th~ csTUDENT EMPLOYMENT OTHER 
applicant wishes to be consider- THAN COLLEGE WORK-STUDY 
ed lor more than the. $300 Oklahoma State University maintains 
minimum stipend, sect1~ns. C, an employment office for university 
D, E and G of the application students who need part-time employ-
must be completed and the men! in order to help meet educa-
$3.50 need analysis fee .must tional expenses. This office Is located 
accompany the apphcat1on. . in Hanner Hall. Students desiring 
2. A copy of his or her transcnpt part-time work, odd jobs, or informa-
showmg at least seven semesters tion regarding summer work in 
of completed high school work. camps, national psrks, hotels, resorts, 
Method of Award. Each minority ranches, etc., should contact this 
applicant must meet one of the fol- office. 
lowing academic requirements: "Jobs for Students"' is one of the 
1. 3.0 cumulative grade point topics discussed during the "Alpha 
average for seven semesters of Program" for new students (see Alpha 
high 'school study; Program, page 16). "Food Services 
Work Scholarships" are also avail-
able (see page 11 ). 
15 
73 
OTHER HELPFUL INFORMATION 
I found this 
~tobe: 
Using the large, bold 
letters printed by each 
heading below, tell us the 
topic which was: Extremely helpful 
-.-. ·Very helpful 
-.Quite helpful Most useful 
::: Somewhat helpful 
. · Mot at all helpful Least useful 
_......, 
AALPHA PROGRAM This is a program planned for the 
student who is new at OSU. It allows 
you to move on campus four days 
before classes start in the fall. Partici-
pation is optional. Information about 
the Alpha Program will be mailed to 
all students applying for admission to 
OSU or it may be obtained during 
enrollment The program has been 
well received by new students in the 
past Topics covered in past programs 
have included: "Decorating Your 
New Room," "Jobs for Students," 
"Stretching a Buck," "College 
Reading and Study Techniques," 
"OSU M11rching Band, Orchestra 
and Music," "Services for Native 
American Students," "Cashing a 
Check in Stillwater," "Black Study 
Courses at OSU," "Stillwater-Your 
New Home," "Stucient Religious 
Centers at OSU," and many others. 
Other activities usually included are 
a barbecue, movies, swim-dance 
parties. campus tours and free use 
of Colvin Physical Education Center 
and Student Union game room 
facilities. You will want to participate! 
BATHLETIC ACTIVITIES Big Eight Athletics. OSU has won the 
Big Eight All-Sports Trophy three 
times. most recently in 1973, and has 
won 32 NCAA team championships in 
baseball, basketball, golf and wrest-
ling, the second highest number of 
NCAA titles in the nation. OSU an-
nually hosts many nationally ranked 
teams, affording OSU students the 
opportunity to see premium 
competition. 
Colvin Physical Education Center. 
This $3.5 million complex is located 
in the northwest corner of the campus, 
but is in the "center of activity." It 
offers OSU students a variety of 
physical and recreational options. A 
student may take a physical educa-
tion class for credit. join an intramural 
16 
program or engage in informal, "free 
play" recreational activities. 
Colvin P.E. Center facilities include 
an indoor collegiate pool, an outdoor 
olympic-size pool, 12 handball-
racquetball courts, seven basketball 
courts, a golf-fencing-table tennis 
room, body mechanics room, weight 
roorh, and spacious dressing rooms 
with more than 7000 lockers. 
Intramural Sports Program. Intra-
murals are offered through three 
programs: men's, women's, and the 
Co-Rec program which features men 
and women on the same team com-
peting against other mixed teams. 
The men's program includes 21 
sports while women compete in 14 
sports. The Co-Rec program offers 
flag football, volleyball, basketball, 
softball, table tennis, water polo 
artd bowling. 
Women's Intercollegiate Sports. 
Intercollegiate competition for women 
is a rapidly growing area of OSU's 
sports program. Women's varsity 
teams compete in field hockey, volley-
ball, tennis, badminton, golf, basket-
ball. track, swimming, softball and 
gymnastics. 
Freshmen women interested in 
varsity athletics should contact the 
coordinator of Intercollegiate Sports 
for Women in the Health, Physical 
Education and Recreation Department. 
C BASIC EXPENSES FOR TWO SEMESTERS 
The term "basic expenses" is used 
to include residence hall costs, 
general fees, speoial fees and books. 
The basic cost varies depending on 
and meal plan selected. (For exact 
rates by residence halls and meal 
plans, see Housing, page 10.) 
The basic cost is approximately 
$15~0 per year for the in-state 
student enrolled in 15 credit hours 
per semester, including textbooks 
for these courses, living in a non-
air-conditioned hali, and buying a 15-
meal plan ticket Add about $90 a 
year for an air-conditioned hall and 
$110 if a 20-meal plan ticket is 
purchased. Transportation, clothing 
and other personal expenses are not 
included in the approximate basic 
cost of $1500 as stated above. 
Fees. All students are charged certain 
types of fees; other fees are optional 
(for example, season tickets for sport-
ing and allied arts events and hos-
pitalization insurance for students-
see page 17). Following is a listing of 
the fees which are charged to all 
students: 
Residents of Oklahoma 
General Fees 
Special Services 
These include: 
$14 per credit hour 
$27 per semester 
Colvin Center $13 
Student Union $5 
University Hospital $9 
Non-Residents of Oklahoma 
Tuition and Genera! Fees $40 per credit hour 
Special Services Same as above 
Fee statements are mailed to 
students about two weeks after 
classes begin. Payments are due 
about October 1 for the fall semester. 
In addition, new students pay the $20 
deposit on enrollment day. For more 
detailed information about fees, see 
the Oklahoma Slate University 
Catalog, 1975-76. 
wheth.er or not you are an Oklahoma D CAREER DECISION-MAKING 
resident. the number of credit hours WORKSHOPS 
in which you are enrolled. textbook Career Decision-Making Workshops 
requirements, and the type of housing are unique two-day programs design-
ed to help entering freshmen who 
are uncertain of their vocational or 
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career objectives. Workshop sessions GcOUNSELING AND 
include self-exploration of interests, TUTORING SERVICES 
abilities and values. A study of the Professional, career and personal 
decision-making prooess and methods counseling services are available 
of gathering information will eventual- free to OSU students through the 
ly lead to choices about educational Division of Student Affairs. Confiden-
and career plans. The workshop also tial conferences can be arranged by 
includes opportunities to visit with appointment. A variety of tutoring 
professional staff members from services is also available through the 
OSU's undergraduate colleges. Special Services Department of the 
Entering students may attend one Division of Student Affairs and through 
of these Career Decision-Making the Office of the Director of Student 
Workshops held during the summer. Personnel in each of the six colleges. 
Dates and final details will be an-
nounced in the spring, 1976. For 
further information, contact Division 
of Student Affairs, Student Union. 
EcARS, MOTORCYCLES, 
AND BICYCLES 
Freshmen may have automobiles, 
motorcycles and bicycles on campus. 
They must be registered with the 
OSU Security Office and a parking 
permit must be purchased. Permits 
are $10 for automobiles, $4 for motor-
cycles and $1 for bicycles. 
On campus students may park their 
cars only in assigned lots or in 
metered parking. Bicycles and motor-
cycles can be parked at racks con-
veniently located throughout the 
campus. 
FcLuBs AND ORGANIZATIONS 
A diverse range of extra-curricular 
activities is available to OSU students 
through the nearly 250 clubs and 
organizations chartered through the 
Department of Student Activities. 
These include recognition and service 
organizations, departmental organiza-
tions, and social, recreational and 
special interest clubs. 
H FRESHMAN PROGRAMS AND 
SERVICES 
Whatever the need-freshman stu-
dents are welcome to visit the Office 
of Freshman Programs and Services, 
Room 201, Whitehurst Hall. All fresh-
men are encouraged to be alert to 
the many special activities and 
services offered. These events will 
be publicized through a Freshman 
Newsletter. 
The purpose of this program is to 
assist the freshman student in the 
transition from high school to college, 
including academic studies, university 
life and career goals. The focus is to 
assist you in being successful at 
osu. 
I HOSPITAL AND CLINIC 
The University Hospital and Clinic 
maintains a staff of seven full-time 
physicians and 14 registered nurses, 
laboratory and X-ray technicians, 
physical therapist, dietician and other 
personnel. 
Mental health services are headed 
by a psychiatrist and include three 
clinical psychologists. 
Because a portion of the general 
student fee maintains the hospital and 
clinic, there are no charges for office 
visits to see a doctor or for most 
physical therapy treatments. There 
is a moderate fee for direct costs on 
laboratory, X-ray, pharmacy, allergy 
shots and hospital services. 
JHOSPITALIZATION INSURANCE 
FOR STUDENTS 
Students have available to them at a 
low cost of $21.50 per school year, 
an accident and health insurance 
program arranged by the University. 
This is an exellent policy for the 
student who is not covered by his 
parents' or other hospitalization 
policy. This policy pays 100% cov-
erage for hospital care and out-
patient accident care in the OSU 
hospital and most of the costs in 
hospitals world-wide. 
K MINORITY PROGRAMS 
Black Student Services. At the begin-
ning of each academic year, a .special 
session is planned for black students 
after they have gone through the 
regular orientation for all freshmen 
students. The purpose of the session 
is to provide a feeling of belonging 
and identity, to promote greater 
academic success, to re-emphasize 
a::;ademic policies and regulations, 
and to acquaint students with black 
faculty, staff, and student leaders. 
It is also intended to motivate inter-
action between upperclassmen and 
new students and to create an 
atmosphere conducive to informal 
questions and answers. 
Black students with questions about 
these programs should contact Divis-
ion of Student Affairs, Student Union. 
over 17 
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Minority Student Program, Engineer-
ing. This program provides the 
following special services for black 
students interested in engineering: 
financial aids; tutoring and counsel-
ing; academic advisement; rap ses-
sions; field trips; experiments in 
engineering, architecture or tech-
nology; and other activities. 
Native American Student Association. 
The Native American Student Associ-
ation offers a year-long program 
beginning with a fall pow-wow and 
featuring speakers, films, field trips, 
intramural and co-recreational teams. 
Highlight of the year is the Native 
American Heritage Week featuring an 
art show, pow-wow and nationally 
known speakers on Indian life. 
An American Indian counselor is 
available through the Special Services 
Department of the Division of Student 
Affairs. He can assist with academic 
and career advisement, arrange free 
tutoring, help with grant applications 
and admission to graduate school, 
and provide information on housing 
and other areas of interest. 
Indian students, and anyone else 
interested in Indian culture, are 
invited to come by and visit with the 
members of the Native American 
Student Association in their club-
room, located in the Student Union, 
Room 351. 
L ROTC-ARMY AND AIR FORCE A full-time student may earn a com-
mission as a second lieutenant con-
current with an academic degree 
through the Reserve Officers Training 
service. Women are eligible for all 
opportunities and benefits except the 
Air Force flying instruction program. 
ROTC credits count toward a degree 
in most undergraduate majors. 
In 1969, both the Army and Air 
Force ROTC units at OSU produced 
the "Outstanding Cadet in the Nation" 
and both have been recognized 
several times as having the outstand-
ing units in the U.S. The auxiliary 
units of women students, Army Blades 
and Angel Flight, have also won 
"Best in the Nation" awards. The 
OSU varsity rifle team is sponsored 
by the ROTC department. 
ROTC Scholarships. High school 
seniors may apply for 4-year ROTC 
scholarships which pay tuition, lab 
and incidental fees and book costs 
plus a $100 per month stipend for 10 
months per year. Competition for 
these scholarships is on a national 
basis. A limited number of 2-year 
and 3-year scholarships are given on 
a competitive basis to freshmen, 
sophomore and junior students en-
rolled in ROTC courses at OSU. 
Benefits are the same as for the 4-
year scholarships. 
Advanced ROTC. All students enrolled 
in ROTC during their junior and 
senior years receive a $100 a month 
(twenty months) tax-free allowance 
for their personal use. 
For additional information about 
ROTC's leadership and management 
training, active duty options, and 
service careers, contact the ROTC 
offices located in Thatcher Hall. 
Corps (ROTC) program. Courses in MSERETEAN CENTER FOR THE 
ROTC are titled "Military Science" or PERFORMING ARTS 
"Aerospace Studies" and are taught The University's cultural and fine 
under the College of Arts and arts programs revolve around the $3.2 
Sciences. million M.B. Seretean Center for the 
ROTC courses may be taken on a Performing Arts. Music facilities in-
purely elective basis during the first elude a 1000-seat concert hall, re-
two. years of college and. do not hearsal, choral and individual 
obligate the student to m1l1tary 
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practice rooms, electronic piano labs 
and a specially equipped listening 
lab which houses a library of LP 
records and tapes. The Center's con-
tinental-style University Theatre seats 
600. 
. The Center provides facilities for 
student productions (musicals, opera, 
women's choral and men's glee club 
and jazz ensemble, drama, concerto 
orchestra and band concerts) and 
nationally known performers brought 
to the campus through the Allied 
Arts Program. 
N SPECIAL SERVICES Professional staff members and 
trained para-professionals of the 
Special Services Program provide 
assistance to students who are unique 
because of (1) social, economic or 
cultural background, (2) academic 
difficulties, and (3) visual, hearing or 
speech difficulties or other physical 
handicaps. 
Questions about the program 
should be addressed to Division of 
Student Affairs, Student Union. 
0 STUDENT UNION This traditional center of student 
activity is in the heart of the campus. 
Facilities include a men's shop, 
women's boutique, beauty and barber 
shops, travel agency, jewelry store, 
drug store, candy and hobby shop, 
photo shop, student store, a check-
cashing service, bookstore, snack 
bar, cafeteria, restaurant and an 85· 
room hotel. A bowling alley, billiards 
and pool tables, table tennis, card 
tables and coin-operated games are 
located in the Union basement. 
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p THE UNIVERSITY LIBRARY 
The OSU Library, containing more 
than one million volumes, 600,000 
microforms, and over 60,000 maps on 
six floors, occupies a central place 
in the life of the campus. The 
primary purpose of the Library is to 
provide quality resources and ser-
vices in direct and continuing support 
of the many and varied academic 
and research programs of the Uni-
versity. The Library program is 
implemented with the assistance of a 
well-qualified and friendly staff which 
is service oriented. 
Students who are new to the 
campus are encouraged to visit the 
Library to become acquainted with 
the resources and the services which 
are available. An orientation to the 
Library is provided to new students 
through the Library's participation in 
the Alpha Program. Students with 
questions about the Library are to 
inquire at the Information Desk on 
the second floor, where printed 
guides relating to the organization 
and use of the Library are available. 
a VETERANS' INFORMATION OSU welcomes veterans and seeks 
to provide useful services through 
several offices, including the Office 
of Veterans Affairs in 201 College of 
Business Administration building. 
Veterans should contact this office 
before and after enrollment to obtain 
information about veterans' benefits 
and programs, assistance in securing 
eligibility certification, and help in 
finding local employment. 
Veterans and veterans' dependents 
eligible for educational assistance 
benefits who are undecided about 
their educational and / or vocational 
goals can receive free testing and 
counseling by contacting the Veterans 
Administration Counselor, Registrar's 
Office. Whitehurst Hall. 
R VETERINARY MEDICINE 
The College of Veterinary Medicine 
offers courses for selected studenls, 
including minorities, leading to the 
degree of Doctor of Veterinary Medi-
cine (D.V.M.) which is conferred upon 
students who have successfully 
completed the four-year professional 
curriculum. 
Correspondence concerning ad-
missions information should be ad-
dressed to the Admissions Officer, 
Office of the Dean, College of 
Veterinary Medicine, Oklahoma 
State University, Stillwater, OK 74074. 
Admission to the College is granted 
only at the beginning of the first 
semester of each academic year 
and enrollment is limited to 60 stu-
dents. Admission is determined on 
the basis of pre-professional grades, 
personal interviews, aptitude tests 
and recommendations. 
Preference is given applicants 
(including minorities) who are either 
legal residents of Oklahoma or 
cert ified residents of states having 
contracts with the College. A student 
must have a minimum grade point 
average of 2.5 in the required pre-
professional courses, determined on 
a 4.0 basis (A = 4.0), in order for 
his or her appl ication to be reviewed 
by the admissions advisory com-
mittee. 
Combined B.S.-D.V.M. curricula 
are offered in cooperation with the 
College of Agriculture and the Col-
lege of Arts and Sciences, Oklahoma 
State University. Students desiring 
such combined courses should write 
to the Office of the Dean of either 
college for detailed information 
about the requirements. 
OSU Student Union, below: 
The Office of High School & College 
Relations is located on the 2nd Floor. 
The visitor parking garage adjoins the 
south side of the Student Union. 
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